
TEACH Bulletin   45 Page 1                          January 2001 

The Ministerial Working Party on 
Home Schooling, which was 
called for by the Minister of 
Education back in July 2000, has 
been cancelled.   
 
The letter from Senior Adviser 
Craig Workman dated 6 
December 2000 was short and to 
the point:  
 
I am writing to inform you that 
the Minister of Education has 
elected not to continue with the 
Homeschooling Working Party. 
 
The reason for this is that he 
could not be assured of full, and 
broad sector participation in the 
Working Party at this time. 
 
I wish to acknowledge your time 
in preparing your nomination and 
your patience in waiting for this 
matter to be resolved. 
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Home Educators Appear  
Well Informed  

49%, were in favour of starting 
such a lobbying effort. 
 
HEs who responded to the survey 
were least decisive on two issues: 
whether HEs should have access 
to schools’ vocational guidance 
services, either for free or at a fee 
(31% answered “Don’t know/not 
sure”, and only half answered 
“Yes”); and whether they thought 
the MoE should offer alternatives 
to ERO Reviews (26% said 
“Don’t know/not sure” while only 
40% said “Yes”). 
One question asked how 
important HEs felt it was to have 
access to the new NCEA 
qualifications.  Only 1/4 really 

The TEACH Opinion Poll #6 was 
posted and emailed out to many 
home educators in September and 
October of last year.  When the 
286 responses received back were 
analysed this month, the most 
common attribute found among 
them was their many endeavours 
to stay well informed about issues 
related to home education, child 
development and parenting. 
 
96% had read articles on home 
education (HE) as well as 
discussed HE issues with others.  
92% had read at least one book on 
HE, 89% had read one on 
Parenting/Teaching and 87% one 
on Child Development.  80% had 
attended HE conferences or 
workshops, and 77% subscribed 
to a HE magazine or journal.  
Only 50% had searched the web 
for material on HE, and a mere 
25% subscribed to a HE email 
discussion group, figures which 
may simply reflect how printed 
matter is still far more easily 
accessible than electronic 
information technology. 
 
The two questions on the survey 
asking about possible lobbying 
initiatives produced one of the 
most united responses and also the 
one where HEs are most divided.  
88% were in favour of some kind 
of initiative to see Government 
enshrine in law the concept that 
parents have the prior right to 
determine the type of education 
and training their children receive.  
When it came to whether HEs 
should lobby for the need to apply 
for only one exemption per family 
rather than one for each child as is 
the law at present, 27% said, 
“No”, 22% said “Don’t know/not 
sure”, which means 49% at least 
had some reservations about it, 
while exactly the same proportion, 

wanted it with 73% not really 
worrying about it. Did this 
indicate a low opinion of higher 
education among HEs? Another 
question was designed to shed 
light on this issue.  It asked, “Do 
you forsee any of your children 
going on to tertiary education?” 
The answers were: “Yes, they 
definitely will” — 15%; “It is our 
hope that they will” — 31%; “We 
would leave that  choice 
completely up to each child to 
decide” — 41%; “It is not a high 
priority with us” — 11%; and 
“Can’t see it happening” — two 
individuals indicated this answer, 
which was less than 1% of the 
respondents. So it would appear 
that while as many as 12% do not 
see higher education as a desired 
option, the rest either desire it 
(46%) or at least want it to be a 

(Continued on page 2) 

Working Party  
Cancelled 

 
What Mr Workman is referring to 
here is the fact that of the four 
groups invited to participate, the 
Home Education Foundation, the 
Home Education Network of 
Aotearoa, the National Council of 
Home Educators of NZ and the 
Home Schooling Federation, this 
last group decided not to 
participate. 
 
Those five months did see a lot of 
preparatory work done and a vast 
amount of discussion took place, 
both at the support group level 
and via various email groups.  
Such work is always a good 
exercise in helping more home 
educators become familiar with 
the wider issues surrounding 
home education and should stand 
us all in good stead when the next 
issue arises. 
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(Continued from page 1)     
viable option for their children 
(41%), which would indicate they 
probably conduct their HE 
activities with this in mind.  
 
Concerns were expressed 
regarding various provisions HE 
can and cannot access.  89% said 
they would probably accept an 
increase in the Supervisory 
Allowance subject to their 
studying whatever strings might 
be attached, 51% saying they 
would not accept any more strings 
than there are now.  83% said they 
would be concerned if access to 
the National Library should be 
cut.  91% said “No” when asked if 
HEs should be required to do 
some kind of Professional 
Development (PD) activity (7 
individuals here answered “Yes”). 
A full 59% said they definitely 
didn’t want or were not interested 
in gaining access to College of 
Education PD courses, while 24% 
did want such access. 
 
In other areas, the vast majority 
(87%) could not see why being 
aged under 16 should be a barrier 
to attending night schools, 
polytechs or universities.  Nearly 
half (47%) said there were no 

areas of HE where they’d like 
more assistance, while 1/4 said 
there were. In the lone question 
regarding children with Special 
Education Needs (SEN), 71% of 
respondents not only said HE 
parents of SEN children should 
have exactly the same access to 
professional help and specialist 
resources as do SEN children in 
schools but also agreed that the 
state should be thrilled to 
subsidise any parents deciding to 
HE their SEN children because of 
the superior commitment and 
attention such parents would 
provide. 
 
Two questions dealt with the 
performance of the MoE and three 
with the ERO.  13% of 
respondents rated the Exemption 
appl i ca t ion  p roce dure  a s 
“Excellent”, 51% rated it as 
“Good”, and 23% as under par.  
Sixty-six individuals made 
comments as to what they would 
change, and it is hoped to 
investigate these and other written 
comments by respondents in next 
month’s TEACH Bulletin.  Almost 
73% said “No” when asked if the 
MoE should be able to specify 
particular educational outcomes 
that HEs need to achieve, but 

nearly 13% actually 
answered “Yes”. 
 
Regarding the ERO’s 
review procedure, 
39% of respondents 
had never had one or 
had one so long ago, 
they didn’t feel they 
could comment.  So 
o f  t h e  1 4 4 
respondents who did 
feel they could rate 
the ERO, 22% said 
“Excellent”, 55% 
said “Good” and 22% 
said the review 
method was under 
par. 
 
There was a question 
about whether HEs 
were happy for an 
apparent trend among 
ERO reviewers to ask 
for evidence of 
learning in the 
children, while the 
Education Act only 

TEACH  Bulletin  
is a monthly publication of the Home Education 
Foundation, and is concerned with those things 
which may impact on home educators.  Articles 
will deal with political developments, statist and 
professional trends, correspondence with 
educationalists, and other items of general interest 
to home educators.  Information herein is not to 
be construed as legal advice.  Opinions expressed 
in TEACH Bulletin are those of the writer and 
should not be assumed to reflect those of the 
Home Education Foundation Trustees or Board of 
Reference Members. 
              TEACH Bulletin is available for a 
subscription of $16 per year for 11 issues (none in 
December) or two years for $30. 

 
All correspondence to: 

The Editor, Craig S. Smith 
4 Tawa St., Palmerston North 5301 

New Zealand 
Ph.: +64 6 357-4399   Fax: +64 6 357-4389 

keystone.teach@xtra.co.nz 
 
 

Hear, my son, your father’s 
instruction, and reject not your 

requires that parents demonstrate 
that the child will be taught “at 
least as regularly and well as in a 
registered school”.  Nearly 22% 
said they were happy about it, 
39% said they were not, and 
almost 24% said they had 
reservations about it. All three 
groups made extensive comments 
explaining their positions, which 
should be interesting to read about 
in next month’s TEACH Bulletin. 
 
Only 14 individuals (4.9%) said 
they would not let the ERO 
officers into their homes for a 
review, fearing the precedent it 
sets and 19% said they resented 
state bureaucrats sitting in 
judgment on their lifestyles and 
family relationships. Over half of 
the respondents said they had 
nothing to hide, plenty to show 
and that it was convenient having 
the review on their own turf.  
Other responses are equally 
revealing: nearly 45% would 
value professional advice offered 
by ERO officers; almost 29% said 
they would look upon the ERO 
approval as a confidence booster; 
and exactly the same number 
thought it was essential for HEs to 
be regularly reviewed in order to 
maintain credibility with the rest 
of society.  Just under 41% did 
say they were torn between 
playing the gracious hostess to a 
guest and dealing with a large and 
intimidating bureaucracy, both of 
which are represented in this one 
ERO review officer entering their 
home. 
 
Summing up this particular group 
of HE respondents, there seems to 
be a generally recognisable 
majority opinion on the issues 
raised, with the defini te 
exceptions of access to school 
vocational guidance services, 
whether they’d like more 
assistance, should they lobby to 
require only one exemption per 
family and whether there should 
be options to ERO reviews.  The 
writer is surprised and a little 
worried about the substantial 
minorities, over 1 in 4, who look 
for approval of their HE efforts 
from the ERO and the society at 
large. 
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Trading 
Post 
 
For Sale: 
Learning Grammar Through 
Writing by Sandra Bell & James 
Wheeler (used in conjunction with 
Learning Language Arts, but 
useful reference tool for English 
grammar).................................$8 
A Beka, Grade 3, Health/Safety & 
Manners...................................$5 
Complete Set Animal Science 
Paces & Score Keys..........$2 each 
Complete Set Bible Reading 
Paces & Score Keys..........$2 each 
(All prices plus postage) 
Contact: 

Phillipa Ashton 
ph. (03) 522-4213 

p.ashton@xtra.co.nz 
 
Wanted: 
Saxon Maths 3 & 76 
Contact: 

Susie Baron 
ph. (03) 216-9085 

 
For Sale: 
Bob Jones 
Maths: 
Grade 3 - Teacher’s Manual (with 
              answers)...................$50 
              Text Book.................$25 
              Activity Sheets and An- 
                   swer Key..............$10   
Grade 4 - Teacher’s Manual (with 
              answers)...................$50
              Text Book.................$25 
              Activity Sheets and An-
                   swer Key..............$12 
              Tests (18 tests) and An-
              swer Key...................$12 
Grade 5 - Teacher’s Manual (with 
              answers)...................$55
              Text Book.................$25 
              Spread Your Wings Ac-
                   tivity Book...........$10 
              Answer Key................$5 
              Stretch Your Mind Ac-
                   tivity Book...........$10 
              Answer Key................$5 
              Tests...........................$8 
              Answer Key................$4 
              Teaching Charts Flip 
                   Chart...................$16 
              Student Materials.......$6 
Reading: 
Grade 3:2 - Teacher’s Manual 
     320 pages of stories to  read       
     with illustrations...............$45 

I Can Read Books, 7 different 
titles..................................$4.50 ea 
                            or $ 28 for all 7 
Step into Reading, 2 titles....$6 ea 
You Can Change the World 
    Vol.2..................................$13 
All books in very good condition. 
Contact: 

Helen 
ph. (03) 303-6259 
phtar@ihug.co.nz 

  
Wanted: 
Saxon Maths 87. 
Saxon Maths Algebra 1/2 and  
     Algebra 1/2 Solution text. 
A Beka History of the World,  
     Grade 7. 
A Beka Old World History and  
     Geography, Grade 5. 
A Beka Science, Grade 7 ( Order  
     and Reality ) 
A Beka Vocab/Spelling/Poetry,  
     Grade 8.  
Learning Language Arts, Grey  
     text (8-9 grade skills). 
Pathway Readers, Grade 6, Step  
     by Step + workbook (plus  
     Teacher's answer key). 
Pathway Readers, Grade 8, Our  
     Heritage + workbook.(plus  
     Teacher's answer key) 
“Adam and His Kin” and  
     “Genesis, Finding Our Roots”  
     by Ruth Beechick 
“Best Friends For Life” by 
     Michael & Judy Phillips. 
“I Kissed Dating Goodbye” by  
     Joshua Harris 
Contact: 

Gea Willemse 
ph. (09) 273-7133   

mwillemse@paradise.net.nz 
2 Pebble Beach Place 

Howick, Auckland 1705 
                     
For Sale: 
NZ National Curriculum Maths 
Level 3 - Book 1 and Book 2.  
Text Book Style..............$15 each 
Let’s explore Maths 2000 Book 4  
Stud.Text & Teachers Man.....$30 
Contact: 

Chrissy  
ph. (09) 428-0668 

 
Wanted: 
Bob Jones Resading 
Comprehension, 3:1 & 3;2 
To Giveaway For Free: 
English: 
Let’s Spell Double Vowel - Smart 
              Kids 

     These Are My People - The      
          Life Story of Gladys Ayl-
              ward.........................$12 
Writing and Grammar: 
Grade 4 - Teacher’s Manual...$55 
              Student Worktext......$15 
Spelling: 
Grade 3 - Teacher’s Manual 
(includes study of interesting 
Bible words, story writing ideas, 
dictionary skills and dictation 
sentences.)..............................$50 
Grade 4 - Home Teacher’s Edi-
              tion...........................$25 
Handwriting: 
Grade 2 - Practi-slate and inserts 
              for handwriting.........$10 
Science: 
Grade 2 - Home Teacher’s Edi-
              tion...........................$25 
              Text Book.................$15 
              Home Teacher Packet.$5 
              Notebook Packet    
                   (student worktext)..$6 
Grade 3 - Teacher’s Manual...$50 
              Text Book.................$20 
              Notebook Packet     
                   (student worktext)..$4 
Grade 4 - Home Teacher’s Edi-
              tion...........................$30 
              Text Book.................$17 
              Home Teacher Packet.$4 
              Notebook Packet.........$8 
              Test Bank (61 pages of 
              questions based on text 
              with answer key).......$25 
Brain Waves: 
Weather Investigations - Age 7-
              11.   48 pages: includes 
              teachers notes, activities, 
              investigations............$30 
Extra Maths Resources: 
Geoboard..................................$5 
Geoboard Activity Sheets - 
              Grades 2-6................$14 
Resource - Famous Survival 
Stories from NZ  Newspapers: 
Survivors: Articles and 
photographs tell some of the great 
New Zealand survival stories and 
includes information about 
surviving in extreme conditions..
$15 
Contact: 

Shelley Jensen 
ph. (04) 569-4219 

 
For Sale: 
“If You’re Trying to Teach Kids 
     how to Write, You’ve Gotta    
     have this Book”, by  Marjorie 
     Flack.................................$25 
Bob Jones Reading for Christian 
Schools, 2-1, 2-2, 3-1, 3-2..$14 ea 
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Why Do Boys Fail  
in School? 

 
Boys make up 70 per cent of 
special-needs programmes in 
schools, and are over-represented in 
suspension, bullying and expulsion 
figures. Two-thirds of those 
at tending reading recovery 
programmes are boys. Why? Peter 
Simpson, Belfast School principal 
and Canterbury Primary Principals’ 
Association president, believes boys 
are more likely to be kinaesthetic, 
or movement-based, learners. They 
are frustrated by a school system 
that requires them to sit still and 
work at a desk.  
 
Owen Kingston-Smith, a resource 
teacher who visi ts several 
Christchurch schools to work with 
children who have learning and 
behaviour difficulties, says boys 
have lots of ideas but they may have 
trouble writing them down. They 
like to be organised, know where 
things are going and what the rules 
are. They also like to be treated 
fairly. He believes they develop 
physiologically at a different rate to 
girls, and they would learn more, 
particularly reading and writing 
skills, if they started school at age 
six, instead of five.  
 
“They live in a fairly 3-D world. To 
sit down and face a pen and pencil-
type activity – they just don’t have 
the developmental skill to deal with 
that.  Their brains develop 
differently to girls.”  
 
Research by Christchurch College 
of Education lecturer Faye Parkhill 
shows boys are less likely than girls 
to be able to write their name when 
they start school because the 
development of fine motor skills is 
less advanced than in girls at the 
same age. She notes that the 
performance of boys is higher in 
countries where reading is taught 
from age seven.  
 
These remarks confirm what home 
educators have known for years: 
children are unique and develop 
differently, meaning few are 
o p t i m a l l y  s e r v e d  b y  t h e 
conventional school setting of one 
teacher to 25 students.  The gender 
differences highlighted above may 
be helpful in an institutional setting, 

Creative Writing - D.Doubtfire 
The Writing Book - Scholastic 
Spelling Dictionary for Beginning 
               Writers - G.Hurray 
Maths: 
Workbook for Modern Maths, Gr 
               6-7 - Addison 
Division, Fractions 
Modern School Maths, 4 & 5 
Science: 
Quick Science in a Minute - 
               Schneider 
Simple Science Using a Mirror - 
               Berger 
See Inside a Space Station - King-
               fisher 
Magnify, find out why - Schwartz 
Science Experiments - Wingard-
               Hayes (WH)  
Science CrossWord Puzzles- WH 
Human Body - Susannah Brin 
Science Experiments - Howard 
               Why 
Deserts - HW        
Wild Animals - HW 
Wild Life Encyclopedia 
Contact: 

Evelyn 
ph. (09) 439-2077 

Northland 
 

Wanted: 
ABeka, any Grade 5 & up: 
science, health, history. 
Contact: 

Judith Middleton 
63 Awakino Rd. 

Dargaville 
909) 439-7402 

middletons@actrix.co.nz 
 
Wanted: 
ABeka History of the World in 
Christian Perspective, Grade 7, 
Teacher Book 
Contact: 

Gael Powley 
Lower Hook Rd. 

R.D. 8 
Waimate 

ph. (03) 689-7240 
fax (03) 689-7260 

Technology Curbs  
Aggressive Behaviour  

 
A “groundbreaking study” says 
technology can curb aggressive 
behaviour at school and improve 
academic performance in the 
process.   Study authors Robin 
Stern, Ph.D., of Columbia 
University, and Ted Repa, Ph.D., 
from New York University, 
studied three groups of students 
from a New York City public 
school over a 12-week period. The 
study is said to have confirmed 
that an innovative Social Learning 
Software program from San 
Francisco-based Ripple Effects, 
Inc., dramatically reduces 
aggressive behaviour by 32%, 
increases positive behaviour by 
77%, and improves educational 
outcomes. 
 
“It’s both hopeful and a little 
frightening to think that software 
could teach kindness to kids,” 
says Ripple Effects CEO, Alice 
Ray, a nationally recognized 
expert in social learning and 
violence prevention who designed 
the software. “But technology is a 
powerful tool. It can work for or 
against us. This study suggests 
that the right computer technology 
can have a massive, positive 
impact on school climate and 
academic performance.” Full 
m e d i a  k i t :  h t t p : / / w w w .
r i p p le e f f e c t s . c o m/ a bo u t u s /
mediakit.html 
  
Since this press release came from 
San Francisco, site of the software 
vendors, 3,000 miles from where 
the research took place, it appears 
to be more of a sales pitch than a 
serious research report.  What is 
frightening is to think that such 
aggressive marketing could turn 
schools into vast technology 
laboratories with people’s 
children as the lab rats.  Some 
would say that has already 
happened...John Taylor Gatto’s 
latest book Underground History 
of American Education seems to 
say it’s been going on for decades 
already. In light of all this, the 
benefits of home education are 
even more self evident. 
 
(Parts excerpted from The School 
Daily, 26 Jan 2001, http://www.
theschooldaily.com/) 
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but parents dealing with their own 
c h i l d r e n  n o t e  t h a t  s u c h 
generalisations are not always 
helpful to them.  And so home 
education parents seek to work with 
each child’s unique learning styles, 
concentration spans, food allergies 
or intolerances, academic and 
recreational abilities and interests as 
well as those factors only parents 
know about, such as how well the 
child slept last 
night and how 
much the pet 
rabbit which 
just died meant 
to him or her. 
 
The schools’ 
response to 
such disparities 
a m o n g 
children ranges 
widely.  First, 
in just trying to 
answer the 
q u e s t i o n 
“why”, one 
he a rs  tha t 
single-parent 
families; lack 
o f  m a l e 
teachers as role 
models for 
b o y s ;  t h e 
influences of 
video games, 
television and 
m a g a z i n e s ; 
s o c i a l 
conditioning;  
a n d 
disadvantaged 
backgrounds 
are all blamed 
in one way or 
another.  
 
In University 
of Canterbury 
e d u c a t i o n 
lecturer Elody 
R a t h g e n ’ s 
view, the “poor 
boys” focus is 
a backlash 
against the 
advances made 
by women over 
the last 30 
years. “Girls 
are becoming 
g e n u i n e 
competitors for 

serious academic awards.”  
 
The answer may be as simple as 
accepting that, particularly in their 
early years at school, boys learn, 
react, and behave differently to 
girls, and they may require 
different teaching strategies.  
 
Belfast School in Christchurch has 
a  behaviour  modif icat ion 

programme in place to deal with 
boys causing trouble in the 
classroom.  The psychological and 
philosophical underpinnings of 
such programmes would be a 
cause of concern to many home 
educators, for such programmes 
clearly compete and are even 
contradictory in some areas to the 
original behaviour modification 
institution of the family.  Belfast 
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School’s programme includes a lot 
more physical activities and 
challenges, such as doing the most 
skips with a rope, pull ups or push 
ups.  Andrew Calvert, whose nine-
year-old son Aaron is in this 
particular behaviour modification 
programme, says the one-on-one 
a t t e n t i on  ha s  he lped  h im 
enormously. “He loves it, and he 
tries so much harder because 
someone is taking an interest in 
him.” Even though the programme 
is endeavouring to deal with the 
mysteries of self-esteem and 
d e v e l o p i n g 
social skills, Mr 
Calvert  has very 
e l o q u e n t l y 
identified the 
solutions to the 
vast majority of 
problems with 
children: one-on-
one ttention and 
someone taking 
an interest in the 
individual child.  
This is why 
home education 
is so easily 
successful both 
a c a d e m i c a l l y 
and socially: 
t o t a l l y 
“unq ua l i f i ed” 
pa ren ts  c an 
provide one-on-
one attention and 
take an interest 
in their children, 
while even the 
most  highly 
qualified and 
capable teachers 
are prevented by 
t y p i c a l 
c l a s s r o o m 
logistics from 
employing these 
s i m p l e  y e t 
p o w e r f u l 
strategies. 
 
 
(Some material 
condensed from 
C h r i s t c h u r c h 
Press article of 
12 December 
2000.) 

 
 
 
 
 

North Shore  
Workshop 

Saturday 5 May 2001 
Windsor Park Baptist Church 

550 East Coast Rd. 
Mairangi Bay 

Auckland 
 
• Various Workshops 
• Resource Displays 

 
 
 

Sixth Annual 
TEACH Forum 

Saturday 28 April 2001 
Greenlane area of Auckland  

An open home education 
leadership forum and opportunity 
for HEs from all over to meet and 
discuss any and all issues of 
common concern, both local and 
national, and plan whatever 
further action seems appropriate.    
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