It’s great fun teaching
your children with

@”* ,QYG one

&
[

The Journal of Christian Home Schoolers of New Zealand

Vol. VIII No. 4 July 2002

Your Chlld needs PBlegged (s the man who fears the LORD, who delights qreatly in Bis
Kinesthetic Iearning commandments. Bis descendants will be mighty on earth. — Psalm 112:1-2

opportunities.

With KiwiClings young children can learn:

® colour matching
® counting
® size and shape recognition

® storytelling
and much morel!

FRACTION CIRCLES (7.5cm diameter) STANDARD SHAPES (5 - 7.5cm high)
29 pieces 15 pieces

For evel;r order you make from our
attached catalogue you receive a

Nativity set
FREE OF CHARGE!

Offer available until the end of August

*Please tell us you are a Keystone subscriber so we can include
your free Nativity set.

KiwiClings Freephone 0800 800 405

www.Riwiclings.co.nz
Box 2080, Palmerston North




ELIMAar 2000 PRINT

KEYSTONE
is the Journal of
Christian Home Schoolers of New Zealand.
It is read by subscribers in New Zealand,
Australia, Brunei, the USA, Canada, and the UK.

Keystone correspondence to:

Craig S. Smith, Editor

PO Box 9064
Palmerston North
New Zealand
Ph.: +64 6 357-4399
Fax: +64 6 357-4389
E-mail: keystone.teach@xtra.co.nz

KEYSTONE is the journal of Christian Home
Schoolers of New Zealand, a part of the Home
Education Foundation, a Charitable Trust estab-
lished to promote the concept of home education
to the Christian community and beyond.

KEYSTONE is intended to inform, challenge,
encourage and inspire. The Christian faith is be-
ing undervalued. Christianity alone is fully able
to present a world view that is comprehensive, co-
herent, consistent and complete.

Committed to scholarship, the free exchange of
ideas and the need to stimulate reasonable debate

KEYSTONE may publish articles that will not
necessarily reflect the views or beliefs of the Edi-
tor, Trustees, or Board of Reference Members.
Original articles and letters are welcomed as is
good quality material from other publications pro-
viding full acknowledgement is given and copy-
right respected.

Information in KEYSTONE is not intended as
legal advice and should not take the place of legal
counsel from a qualified, informed solicitor. The
appearance of advertising material in or with
KEYSTONE does not constitute endorsement
of the products or services advertised. One’s
usual discretion should be used in making selec-
tions.

The fear of the LORD is the
beginning of wisdom,
a good understanding have all those

who do His commandments.
— Psalm 111:10

Advertising Rates (GST incl.):
Back Cover (full A4 size):
Full Page, Full Colour: $120
Inside Cover, Full Page, B&W: $70
(Deadline is 1st Tue of month of publication)
Inside:
Black & White:
1/4 page (h 130 x w 95mm) = $35
1/2 page = $50
h 185 x w 130mm (portrait)
h 130 x w 185mm (landscape)
h 250 x w 95mm (column)
Full Page (h 280 x w 190mm) = $70

Advertising Supplements:

Provide 350 copies of brochure or A4 sheet
printed both sides, and it will be included with
Keystone mailout for $35. (Charges for cata-
logues, i.e. something bound or with staples,
$50.)

Advertising Consecutively:
Three of same size = 10% off third one.
Six of same size = Sixth one free.

Home Education Family Cottage Industries
Special rates may apply. Please contact the edi-
tor.

Deadlines:

Keystone is published on the last Monday of
Jan, March, May, July, Sept and Nov. Inside
full Page, 1/2 page and 1/4 page ads must be re-
ceived no later than the Friday 17 days earlier.
Advertising supplements can be received up un-
til the Wednesday 5 days earlier than publica-
tion date.

It was Henry R. Van Til, in The Calvinistic
Concept of Culture (1959) who stated
that “culture” is religion externalised.
Look at the expressions of our culture
today: hatred, violence, murder, infanti-
cide, anti-Christianity, immorality, drugs
and other crimes. The religion, the faith
which our popular culture externalises is
demonic.

Oh, Lord, please give us the wisdom
and vision to home educate our children
for Your Glory. May they not only live
and work honourably as Christ-like role
models in the midst of this crooked and
perverse generation but also fearlessly,
tirelessly, lovingly offer them Your
Words of eternal life. Amen!
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World
Views
In Focus

Taking Pop-culture Kk

for Jesus
by Stephen Johnson

For several years, | played in a praise band. At a previ-
ous post I held, we had a knock-down, drag-out, rock
& roll revel at 8:30 every Sunday morning. We were
good too. All the musicians had some talent. You
might be surprised at how | can tear up a piano key-
board.

One of the things that used to amuse us in rehearsals
was when we were able to connect praise and worship
choruses up to secular counter parts. It was not difficult
to do. You know “Shine Jesus Shine” is really Neil
Diamond’s “Sweet Caroline.” We used to use an intro-
duction to that song which was a direct quote from Pat
Benetar’s “Hit Me With Your Best Shot.” The chorus
“All Honor” is really Kenny Rodgers’, “Lady.” “You
Are My All in All” is like the Bette Midler tune “From
a Distance.” And the list can go on.

Contemporary Christian Music (CCM) always defines
itself in terms of the pop culture. The pop culture sets
the trend and the CCM artists follow along. Almost
every Christian group has a secular counterpart. Re-
cently, | was listening to a CCM station in my area and
I could swear | was hearing Alanis Morissette singing
about how she loves Jesus. Well, it was not she of
course, but boy was the likeness uncanny. She had that
little girl, breathy quality and the contrasting gutteral
abrasive quality; | mean it was all there. She made her
voice sort of squeak at the end of phrases just like
Alanis does. By the way she sang about him, you
would have thought that she and Jesus were romanti-
cally involved.

CCM is the secular culture gone to church. We Chris-
tians have compromised with the world on this one. |
have heard the claims that CCM is going to “take rock
and roll for Jesus,” but just the opposite has happened.
Not only have we adopted the stylistic approaches of
the secular popular culture, we have mirrored it almost
to the point of being cheap replications. Replications
because we have copied; cheap because it has already
been done by more innovative and often more talented
musicians than CCM has to offer. Furthermore, what
message is it that CCM claims is “taking rock and roll
for Jesus?” Unfortunately, our theological categories
have been eroded away by our lust for the pop culture.
When | listen to CCM 1 hear hardly any Gospel, and
what little | do hear is only a passing reference. There
is nothing in CCM about original sin. There is nothing
about the atonement. There is nothing about confes-
sion, absolution, the sacraments, justification, bearing
one’s cross or the character of God. Now when | say
nothing, there are exceptions. But they are very few

and far between. And if a song references any of these
things it is likely done with inadequate understanding.

CCM does not teach as Colossians 3:16 says we are to
do with our music. CCM does not preach in the sense
of revealing God’s Word and Christ to our souls. CCM
in no way functions as the Word of Christ dwelling in
us richly. Oh, CCM does dwell in us. Very easily so.
The melodies are trite and the chord and rhythmic
structure simplistic beyond description. The words,
vapid of significant truth, focus on the immediately
accessible. If fast food is unhealthy as a steady diet,
CCM is the McDonalds of church worship. It may taste
good and may be quick and easy, but it has very little
spiritual nutrition. It is popular because it is so much
like the world. Besides, the themes tell us things we
want to hear. CCM tells us that God understands our
weakness and is our therapy to get over it.

It tells us that we can contribute to our salvation and
sanctification. It promises self-improvement and that
Jesus will help us. It gives us an outlet to “express our-
selves” to Jesus. But it does not help us understand
scripture, nor does it teach us the deep and important
truths of our God, or our faith and salvation. It is a diet
that erodes our theological sensibilities and makes us
fat with an easy unchallenging Christianity that is for-
eign to the scriptures.

I would almost rather that young people buy CDs and
listen to groups from the popular culture instead of
CCM. Because the pop-culture tells us who they are. If
they are sadists you know it up front, and you can lis-
ten as an informed consumer. If the song is about wan-
ton sex, at least they are saying so outright. Our sons
and daughters, taught right and wrong in the home, can
learn that secular values are wrong, even if they do like
certain secular groups. CCM claims to be doing some-
thing it is not. It claims to be giving people Christ and
it is not. Young people who listen to the therapeutic,
moralistic and theologically errant messages present in
CCM are apt to adopt a different gospel than the Bibli-
cal one. They are apt to be grossly misinformed about
themselves and their sin condition as well as their God
and their salvation. Appreciating the styles of certain
secular pop-culture musical entities might be far less of
a concern than the spiritual damage CCM can cause.

When Christ comes again to judge the living and the
dead, nothing will burn up faster than late 20th century
popular culture. Yet, many churches lust after it, evi-
denced by their anxiousness to bring it into their wor-
ship services. They say they are trying to convert the
culture. But it cannot be converted in this way, and
time has shown that efforts to do so can actually hurt
us. The American church is about as anti-theological
and carnal as it can be. Yet, CCM still claims to be
conquering secular music in the name of Christ. When
are the blinders going to come off?

(Stephen Johnson is Director of Music at St. Peter Lutheran
Church in Norwalk, CT. He holds an MM from Manhattan
School of Music and serves as Vice President of the Shan-
delee Music Festival based in New York City and Sullivan
County, NY. Used by permission. Stephen may be contacted
at sr.johnson@verizon.net)
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Editorial

This issue will be reaching
New Zealanders just after na-
tional elections. They were called by
the current government (or perhaps more
accurately, by the present collection of parties that have
more or less banded together to form a government)
early because of the fear that their popularity may drop
if they waited until elections would normally be held in
November. Two things have shocked me during this
election. First has been the amount of support for the
godless Labour Party by church goers. What’s more,
they are shocked at me calling the Labour Party godless
and evil. Well, here they are wanting to fully decrimi-
nalise prostitution so that male & female 16 year olds
can participate; to allow for homosexual “marriages”
and adoption rights as well as access to in-vitro tech-
nologies; to ban spanking by parents in the home; to
increase sex and sexuality education as well as access
to condoms and abortions for school-aged children,
rather than teach abstinance; and Helen Clark, Labour
Prime Minister of New Zealand, delivered not only a
clear declaration of war against Christianity in public
life but also a humiliating slap in the face to Queen
Elizabeth I, titular world leader of the Anglican
Church, when she announced they would dispense with
saying grace before the state banquet in the Queen’s
honour. Having been raised in the USA | am no royal-
ist, nor do | care for the institution of royalty. But
Clark’s move appeared to me to be rude and denigrat-
ing in the extreme to the Queen’s position, her status
and her office, apart from its anti-Christian nature.

The second shock has been to see again two parties
competing for the Christian vote. Two elections ago, in
1996, we saw the Christian Heritage and the Christian
Democrats form a coalition so it wouldn’t appear that
Christians were running against Christians. At the last
election in 1999, there were actually two parties going
for the Christian vote, Christian Heritage again and Fu-
ture New Zealand, although the competition didn’t ap-
pear so obvious, perhaps because the names were so
different that time. Even so they were both fairly overt
about being Christian parties. This time we certainly
have both Christian Heritage and United Future going
for the Christian vote, although they present themselves
quite differently, one being very overt about it, the
other somewhat ambivalent at times but presenting a
Christian face and policy to a Christian audience.

These issues have provided a ton of opportunities for
home educators to discuss with their children some ba-
sic, important, foundational concepts about life as
Christians in New Zealand. Does being a “secular”
country mean we should have no public acknowledge-
ment of religion, such as grace over a state banquet? Is
it true that we shouldn’t ram our morals down other
peoples’ throats? Can you legislate morality or not?
Does legislation reflect a moral code or not? Is there
such a thing as neutrality in public life, in politics? Are
all politicians neutral by definition, are they all reli-
gious by definition, or are some religious and some not?
In the public forums of life, is it better to be overtly
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Christian or covertly so? Can you actually be covert
and Christian at the same time, or does Christian wit-
ness need to be overt to be effective? Is it one way in
private life and another in public life, such as politics,
or do we need to evaluate each situation as it comes?

How we answer these questions will determine the
methods we adopt in our home education curriculum to
disciple our own children for Jesus Christ. Evangelist
Juan Carlos Ortiz used to say we Christians are Fifth
Columnists, meaning we operate like guerrilla fighters
and under-cover agents among the lost. Surely much
evangelism takes place in everyday interactions, his-
torically and most effectively within families and
among close friends. William Booth donned a uniform
and marched his loudly-playing brass band of Salva-
tionists straight into the strong-holds of the lost with
great effects. The one certainty is that we are all called
to deny ourselves, take up our cross daily and follow
Him, being His ambassadors on the earth as we seek to
make disciples of all nations. We must always be about
our Father’s business, overtly or covertly, as long as
we’re doing the job He gave us to do!
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ing, touching, and smelling) can help children become more
observant and curious. Exploring the characteristics of objects
and living things can help them learn how to classify or group
things based on their characteristics. By playfully interacting
with their environment, children understand how they are dis-
tinct from the world around them and how they can influence
aspects of it. Science begins for children when they discover
that they can learn about the world through their own actions,
such as blowing soap bubbles, adding a block that causes a
structure to collapse, or refracting light through a prism. A child
best learns to swim by getting into the water; likewise, a child
best learns science by doing science. Hands-on science experi-
ences, together with conversations about what is occurring, are
the best method for developing children’s science process skills.
These experiences go beyond improving science skills to im-
proving reading skills, language skills, creativity, and attitudes
toward science. Fortunately, these hands-on science experi-
ences are ones that most children enjoy.

Science Around the Home and Community

There are many activities you can do with your children to help
them develop skills related to science. Opportunities for positive
science experiences can be found in kitchens, yards, parks, sci-
ence museums, beaches, nature centers, and even toy boxes.
While many aspects of science can be very intricate and intel-
lectually demanding, it is important to remember that often the
simplest experiences may produce the most profound learning.

Some general guidelines can help you do science with your
children:

1. Introduce your children to stimulating environments. Oceans,
swamps, parks, airports, and even kitchens, bathrooms, and
backyards offer chances for observing and discussing science.
Provide your children with situations that encourage playful
exploration, a natural way for children to leam. Toys can be an
important part of a stimulating environment. A child’s intellec-
tual and social development is not related to the number of toys
or materials present, but to the kind of toys and materials. Chil-
dren develop better skills if their toys are varied and educa-
tional. The more things a child can do with a toy, the more
likely it is to be educational. Children can engage in many crea-
tive, constructive, and thought-provoking activities with toy
building materials, for example.

2. Become interested in your children’s science interests. Iden-
tify aspects of science that your children enjoy. Fuel these fires.
Talk to your children about their science interests and encour-
age their efforts. If they are intrigued by dinosaurs, read dino-
saur books, discuss dinosaurs, construct dinosaur models, and
visit museums to see dinosaur fossils and models. Your under-
standing of your children’s interests and abilities will help you
personalize their learning experiences.

3. Seize the teachable moments. Your child sees a beautiful
tulip flower in the spring and asks about it. Use that opportunity
to discuss flowers and bulbs. You can follow up by planting
bulbs or flower seeds in the garden or in the house and watch-
ing them grow. The home environment is familiar to your chil-
dren and fosters teachable moments that classroom teachers can
only dream about; you can use these teachable moments to help
your children become fascinated with science.

4. Provide hands-on experiences. Give children the chance to
“do” science. Use the aforementioned suggestions as a starting
point for further hands-on exploration of a scientific concept.

Not only are hands-on experiences a great way to learn, but
they are also a great way to get children excited about science.
The best way to tell if an activity is appropriate for a child is to
see if the child is interested while doing it. Activities should
challenge, but not overly frustrate. If your child does not seem
interested in doing a particular activity, suggest another one, or
try it again at another time. Keep children’s natural yearning for
learning buming by not forcing them to do something they are
not interested in doing, but by engaging them in motivating
activities.

5. Share your science interests. If you have a science-related job
or hobby, such as keeping a fish tank, repairing cars, or feeding
birds, share the excitement. Nothing is as contagious as honest
enthusiasm. Do activities together.

6. Bridge from the media. Movies, television specials, maga-
zines, newspapers, books, and computer programs frequently
present science-related topics. Talk with your children about the
science they encounter: What interested them? What did they
learn? Older students may enjoy discussing whether the science
presented in science fiction stories was real or fictional. For
example, could a space traveler hear the whoosh of a space
craft as it passed by in space? Answer: In outer space there is a
vacuum. Since sound waves cannot travel in a vacuum, space
travelers would never hear the sound of a space craft as it
passed by them.

7. Set aside time for discussion. One of the key components of
all the previous guidelines is discussion -- a powerful tool for
making children think and refocus their ideas. Doing one activ-
ity with discussion -- either before, during, or after the experi-
ence -- is better than doing four activities with no discussion. In
fact, a powerful predictor for determining whether a child will
attend college is whether or not the family eats dinner together
in a setting that promotes discussion. Encourage your children
to talk at dinner, on outings, and during activities. Through the
effort to communicate, children are forced to construct
thoughts, form concepts, and examine interrelationships among
ideas. The measure of a good discussion is not how much an
adult explains to a child, but how much the child is induced to
think.

Conclusion

Research on families and student learning has shown that stu-
dents at all grade levels do better work in school, feel better
about themselves as learners, set higher goals, and dream bigger
dreams when their parents are knowledgeable, supportive, en-
couraging, and involved with their education. Helping your
children acquire skills for understanding the world will enhance
their success in science. Being excited about your children’s
science interests and schoolwork can promote further growth
and quests for knowledge. Exposing children to your science-
related interests, providing hands-on opportunities for building
and exploring, and using experiences as a springboard for dis-
cussion are powerful methods for helping children develop
process skills and enthusiasm for science. The skills your chil-
dren develop will be important no matter what careers they
pursue. The shared science experiences in which you and your
children participate will create wonderful memories to last a
lifetime.

(Peter Rillero is the Science Education Analyst for ERIC/
CSMEE. He has an M.A. and Ph. D. in Science Education
from Columbia University and The Ohio State University, re-
spectively. Used with permission.)
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Those who understand the absolute necessity of the
Christian community’s recommitting itself to Christian
education have no choice but to take on the battleships
and heavy cruisers of the humanist establishment on
the one hand and simultaneously cope with the flak
from our own people on the other. Unbelievably our
own church leaders are telling us to go ahead and let
our children enter the enemy’s training ground, the
schools, for there our children can witness for the truth.
The church leaders won’t do intellectual, moral and
spiritual battle with the humanist education establish-
ment themselves, but they expect our seven and eight
year olds to do so! At best this is ignorance. At worst it
is irresponsible cowardice.

Folks, it is simply not possible to save the public
school system. We must come out of that corrupt sys-
tem, just as the children of Israel left Egypt for the
Promised Land, and establish Christian schools that are
thoroughly Christian, not just cheap copies of the state
system with a few Bible verses sprinkled around. Far
better still is to bring them home (an institution the
Lord definitely established, something | can’t say
about schools) and teach them ourselves. Jesus Christ
did not sacrifice Himself so that we could copy the
world’s systems, but to be a peculiar people of His own
possession, thinking His thoughts after Him. You can
know for sure that God did not pour out His wrath
upon Egypt and part the Red Sea and lead the people
out of there with a pillar of fire by night and a pillar of
cloud by day so that the Israelites could have the fun of
packing a lunch for their little ones each day to send
them back down that same road to Egypt to go to
school! Neither should we render unto Caesar our chil-
dren who belong to Christ.

(This is a re-write by Craig Smith of a 1997 article by
E. Ray Moore, Jr., Th.M., Executive Director of Exo-
dus 2000 found at http://www.christianity.com/partner/
Article_Display_Page/0,,PTID21938|CHID122759|ClI
D364225,00.html)
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Teaching
Tips

Doing Science

with Your Children
by Peter Rillero

He did not speak until he was three, and when he could talk,
choosing words was difficult. His frequent angry outbursts
occasionally turned violent. As you might expect, he did
poorly in school and his teachers predicted that he would
amount to “nothing good.” But when taught how to make
buildings from playing cards, he spent countless hours at it,
constructing some structures 14 stories high. He also enjoyed
making jigsaw puzzles and constructing buildings from pre-
fabricated blocks. By the age of 10, his skill in building elabo-
rate structures was recognized, and at age 15 he was put into a
special school that stressed leaming through observation and
doing. These early experiences, combined with his unique
intellectual gifts, helped this young man -- Albert Einstein -- to
become one of the most creative scientists ever to expand our
knowledge of the world.

The Meaning of Science

You do not need to be an Einstein to value and use science.
Most of us grew up believing that science is an organized col-
lection of facts. However, science is better defined as a way of
observing and thinking about the world, and communicating
these thoughts to others. Experience and research show that
young children are excited about science when they are given
the chance to “do” science. To give your children a firm foun-
dation in science they should be encouraged to think about and
interact with the world around them. Concrete experiences that
require the use of children’s senses, such as planting and
watching a seed germinate, provide a strong framework for
abstract thinking later in life.

Many skills that help your children succeed in science also
help in everyday life. Observing, inferring, measuring, com-
municating, classifying, predicting, controlling variables, inter-
preting data, and developing models are important science
process skills recently identified by the National Science
Teachers Association. These skills are not just essential for
careers in science, but they are important for almost any career,
aswell as in daily life.

When Should Science Instruction Begin?

As a parent, you are your children’s first and most influential
teacher. The best time to introduce children to science is when
they are curious about the world around them. From their first
moments of consciousness, children are on a passionate quest
to understand their world. Placing interesting mobiles over
your child’s crib helps focus the infant’s attention, spurring the
development of observation skills. As children mature, they
naturally become more curious about their environment and
begin to interact with their surroundings. From simply touch-
ing things with their hands, feet, or mouth, they progress to
moving objects, twirling spinners, and dropping food from the
high chair to enjoy the effects these actions produce.

Science in the early years should be an extension of these natu-
ral behaviors. Rich sensory experiences (seeing, hearing, tast-

KEYSTONE Vol. VIII  No. 4 Page 24 July 2002

Neil & Michelle Benton

of Marton

,_\M

Abby is 18 and is halfway through a
three year Bachelor’s degree in Educa-
tion at Bethlehem Institute of Education
in Tauranga. She intends to become a
missionary and is honing her natural
teaching abilities in preparation.  Just
now we are looking forward to her return
from Tonga where she has been having
her first taste of short-term missions.
Since her early teens Abby has been in-
volved often in teaching younger children
both at home and also in swimming pro-
grammes, church and at children’s holi-
day camps. This year she has also taught
in a programme for gifted primary-age

Back: Matthew 15, Daniel 20, James 10. Middle: David 13, Neil, Lydia 3, Michelle,
Ruth 2mo., Abigail 18, Jessica 5. Front: Sharon 8.

children on Saturdays. She loves to play
the piano and passed her Grade 8 exam
before she left home. She chose to do a

Home education has really worked for our family. We
are now officially in our 16th year of homeschooling,
and although it has never been an easy way of life, it
has been very rewarding and usually enjoyable.

I met Neil just after | left school in 1978, shortly after
he returned home from travelling through South Amer-
ica. He had committed his life to Jesus Christ three
years earlier when he read the Gospel of Matthew, and
as a result of his testimony | was also inspired to read
the Gospels and became a believer too. | had just be-
gun a three-year stint at Victoria University studying
for a B.A in English Literature, and Neil was working
as a lab technician at the D. S. I. R. in Lower Hultt.

In 1979 Neil felt called by God to Faith Bible College
in Tauranga. After graduating from a year’s course, he
moved to Ashhurst to take a fulltime position as a vol-
untary church-worker. | left University with my degree
not quite complete, and we were married on the 7th
February 1981. Eleven months later our eldest son,
Daniel, was born and our lives were changed irrevoca-
bly!

Now there are eleven of us. Daniel is 20, currently
studying for a BSc in Biochemistry at Massey Univer-
sity in Palmerston North. He has been supporting him-
self since he first left home at 16 to work on a dairy
farm. When he’s not working he especially likes to be
out in the bush hunting. In addition to his growing ar-
senal of firearms, he is acquiring a large and eclectic
collection of books. In the church he is particularly
involved in reaching out to youth and encouraging
teens in their walk for Christ. He has read more Shake-
speare than any other Benton and spent considerable
time learning art. He loves stories, both written and
filmed, and in addition to appreciating these, spends
time writing his own. His brothers are going to miss
the daily soccer skills practices he has organized for
them and their friends this last term when he moves
into Palmerston North next week.
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year’s course of French language study extramurally
from Massey University as her first tertiary education
experience, which she passed very credibly. She also
loves literature, crosswords and wordgames.

Matthew is 15 and still at home. He studies hard work-
ing towards his current goal of completing a 7th form-
level secondary education in mostly sciences. He is not
decided upon a career course yet but wants to be well
prepared for university study. He is a keen sportsman,
currently playing soccer and squash and is always keen
on an outdoor adventure. He is an enthusiastic Chris-
tian music buff and helps on the soundboard in our
church services. He worked regularly in our sharemilk-
ing business from the time he was 10 and is a compe-
tent milker and dairy herd assistant. Currently he is
developing his carpentry skills helping us with renova-
tions to our new house.

David is just about to become a teenager. He has been
studying high school science and maths for about a
year now and is quickly becoming an independent stu-
dent. He will be doing a full quota of high school
courses by the end of this year. He is also a music fan
and is just about to begin to try learning to play the
flute. He is a sports enthusiast, playing soccer in addi-
tion to swimming, skateboarding and gym. He is espe-
cially good at looking after and teaching little children.
The latest responsibility he has taken on in our church
is to join the créche supervision roster, and he has done
a very impressive job of his turns. He is also often my
right-hand man in the kitchen.

James is 10. He is a very outgoing individual who has
always shown a particular ability to watch and learn.
Neil found his ability to learn and understand what was
being done on the farm was notable. He recently en-
joyed two weeks of assisting a carpenter doing altera-
tions to our house, showing the same observant interest
in a hands-on job. He likes company and makes many
friends. In the last year he has also become something
of a bookworm.
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Sharon is 8. She is especially interested in arts and
crafts - it is a rare day that would close before Sharon
has completed some kind of artistic project of her own
design. She is a natural reader and is prone to read for
hours. She is also unusually well organized and often
completes much of her regular school tasks with very
little prompting from me. She has begun piano lessons
and has joined Every Girl’s Rally this year.

Jessica is 5 and usually on the move. She loves to
dance to music as well as perform all kinds of acrobatic
manouvres as she plays. Even as a baby she found it
hard to stay still and walked well by the time she was
eight months old. She is in the learning to read stage at
present and is making rapid progress towards fluency
following the Bannatyne System, which is a multi-
sensory reading, writing, spelling and language pro-
gramme. Her own goal at the moment is to practice
hard to learn how to look after babies so that she can be
a good mother when she is grown-up. She told me re-
cently that “God doesn’t give us babies because we
deserve them, but as a Special Treat.” This was all her
own thought, and although it is very un-PC in today’s
society 1 found it very encouraging.

Lydia is three and a busy and sociable little girl. Fi-
nally, Ruth is our ninth, much loved baby.

Our style of home education has developed and
changed considerably over the years, but the basic
goals we are aiming at have not. We are still home
educating firstly because we feel it provides the best
opportunity for us to help our children develop a Chris-
tian world-view and absorb our social and moral values
in the midst of a humanist society; secondly because
we want each of our children to reach standards of ex-
cellence in academic skills and still be able to develop
in creative and practical skills; thirdly because we wish
to “socialize” our children in the real world, not in the
artificial and child-centred world of a school class-
room.

When we began all those years ago, home education
did not enjoy the relative popularity it has at present
and none of our family or friends thought we were do-
ing the right thing. Indeed, | often worried that we
were undertaking a foolish “Grand Experiment”, and
my children would be the ultimate victims of this folly.
Overcoming my inner fears was probably the biggest
challenge to our home education for the first eight
years or so. | so often felt inadequate and overwhelmed
that probably a year didn't pass when | didn’t have to
mentally revisit the decision. | found that our HE sup-
port group was a great help in encouraging one another
over these times and to enable me to keep a sense of
perspective instead of caving in to the idea that every
problem | struck would be solved by sending the chil-
dren to school. | valued the Teaching Home and Key-
stone for the same reason.

Now that my children are older everyone, myself in-
cluded, can see the excellent academic results they
have achieved, their strong and informed faith, and es-
pecially that they are NOT social misfits. Some of our
early critics have become open supporters, and | no
longer think of sending them all to school after all.
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The greatest challenge | face now is simply dealing
with the sheer size of my job. Being able to buy our
own home in Marton recently after selling our share-
milking business has been a big help in reducing the
organizational stress, because now we have a lot more
space, and the amount of getting out and putting away
we have to do is greatly reduced. Being in town has
meant that a lot of the taxi-driving | used to do has dis-
appeared (along with the fuel bill!). There are still a lot
of people needing my close attention however.

I find Luanne Shackleford’s advice in Survivor’s Guide
to Homeschooling very helpful in trying to bridge the
gaps between my perfectionist ideals and the realities
of a world with laundry, meals, shopping, babies, sick-
ness and interruptions, etc., etc. | have tried various
curriculum options over the years - Daniel did some
NZ Correspondence School science at third-form level
(too little, not challenging enough for the cost) and
then we tried Carey College Correspondence Pro-
gramme for four terms in an effort to reduce the
amount of planning | had to do (still had to do lots of
planning, plus much more marking than before and had
to pay for it all). After that Matthew, Abby, and
Daniel did A.C.E. This was to help me have time to
teach the little ones as the older ones could work on
their own, and to help the eldest two gain a qualifica-
tion for entry to university. Daniel and Abby did finish
their Year 13 Academic Certificates and did use them
to gain entry to university. A.C.E did not suit Matthew
at all, and | dislike its “predigested” style of teaching
where the student is told what to think. Nevertheless it
served us well at a time of pressure and there is a lot of
good content in it.

My last try at a packaged curriculum was Sonlight 5. |
like the ideals stated by the Sonlight authors, and the
books are fantastic; but I think I’ve probably decided
that | have to do my own planning, scheduling and
marking to be happy, as one of the greatest benefits of
home education is the opportunity for each child to
have a tailor-made curriculum. Henceforth I’ll spend
the money on household help instead. My ideals in cur-
riculum are heavily influenced by Ruth Beechick’s
writing and also somewhat by Susan Schaeffer
McCauley’s For the Children’s Sake. I suggest every-
one will benefit by reading Ruth Beechick’s 3Rs series
and its companion You Can Teach Your Child Success-
fully.

None of us regret our decision to home school. The
fact that we can see our children’s developing faith as
it grows and be there to enjoy their progress as parents
is great. Our family has been able to become a team
with the common goal of God’s glory. We have found
that when we live together as a family our individual
efforts to demonstrate the Kingdom of God to the com-
munity around us are enhanced. Opportunities to ex-
plain our hope have arisen so often because other peo-
ple can see the way our family are truly friends with
each other and want to know how we think we’ve
come to be this way. Best of all to me is that every day
I can see the evidence of God at work amongst us as
He enables us to achieve something good for Him.
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It should have been no contest. But realizing
the gravity of the moment and heedless of their
own peril, the smaller American force immedi-
ately went into a full scale attack against the
vastly superior Japanese. Their unexpected
heroism fooled the Japanese into thinking they
faced a greater force and had blundered into a
trap. The battle inflicted severe losses on the
weak American screen, but the Japanese veered
off, sparing the landing forces from destruc-
tion.

Admirals Kinkaid and Halsey were by no
means military incompetents. Halsey in fact is
rightly regarded as one of America’s out-
standing leaders in World War Il. Yet their
combined strategic errors and failure to coordi-
nate their actions almost led to a serious defeat.

So it is with many of our larger Christian
ministries. They seldom talk to one another or
coordinate their efforts. Sometimes they act as
competitors rather than allies. Frequently they
fight battles they cannot win and even if won,
would not be of significant impact. Our minis-
tries concentrate on remediation, not preven-
tion. Even the struggle against abortion and
homosexuality, important as they may be, are
struggles against the symptoms of a Christ-
rejecting culture.

Our best ministries are chasing diversions,
leaving the San Bernardino Strait unguarded,;
that is, Christian children by the thousands
are totally naked and exposed to the rabidly
secular, anti-Christian teaching in the public
schools. Just as Kinkaid and Halsey misjudged
the intentions of their enemies and were tricked
into making serious strategic errors, so today
many Christian leaders are off in pursuit of
lesser enemies while a major enemy force, the
secular humanist left, is allowed free access to
our children six hours a day, five days a week,
nine months a year. What’s worse is that we
Christians are paying our worst enemies to
inculcate our own children with nonChristian
propaganda through our taxes. And who is left
to guard the children? Only a few Christian
school and home schooling organisations, and
a handful of teachers and parents. This is all
that is left to face the leviathan government
school system, the liberal educational establish-
ment and their allies in most political parties.

These brave few are charging into the teeth of
the enemy while many of our best Christian
ministries and denominations either remain
unaware of what’s going on in the schools or
are unwilling to face the problem. They are
pursing diversions and leaving the most vital
battle areas unprotected: the future soldiers of
Christ, whose minds are already being trained
by the enemy.
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watching TV. This over-stimulation may tax their still-
developing neurological systems, and that may result in
a short attention span and hyperactivity.® There appears
to be evidence that the approximately seven minute
length of featured TV programming between the ads
may condition a child to a seven minute attention span.
The professional story teller Odds Bodkin, performs
before some 10,000 people a year, most of them chil-
dren. After about seven minutes, he says, restlessness
sets in as their inner clocks anticipate a commercial
break.’

The constant high levels of sounds and rapidly-
changing images can condition a child to expect similar
levels of stimulation in other circumstances. You proba-
bly don’t fancy turning your home education endeav-
ours into a show that rivals TV programmes in this
way. Your children will be expected to speak, to listen
attentively and respond appropriately, to work some
problems on their own occasionally, to read and to
write. Since none of these contain the same level of at-
tention-grabbing effects of TV’s dual stimuli of sound
and image, TV-educated can become easily bored and
then restless. Anecdotal information suggests that one
of the main reasons university professors are introduc-
ing power-point and other multimedia (sound and im-
age) segments into lectures is to retain the attention of
the TV-raised student. A chalk-on-the-blackboard lec-
ture is less likely to keep students attentive.

Home educators are perfectly placed to give their devel-
oping infants and children a wide range of sensory ex-
periences under immediate, loving supervision that is
also interpreting, commenting and explaining the ex-
periences. Interaction with a living and loving parent is
infinitely superior to the one way traffic of a pre-
recorded couldn’t-give-a-hoot TV show, no matter how
educational it is. Once the child has learned to read and
listen actively with comprehension and discernment,
able to sift fact from opinion, objective reporting from
propaganda, then he may profitably watch selected edu-
cational TV shows and videos.

Notes:

1. Based on two articles at www.limitv.org

2. Dunn, J., & Kendrick, C. (1982), Siblings. Cam-

bridge, MA: Harvard University Press.

3. Newsweek, “Your Child’s Brain,” February 19, 1996,
pp. 55-62.

. Time, “Fertile Minds,” February 3, 1997, pp. 49-56.

. www.limitv.org

. Burton, Sydney G., James M. Calonico and Dennis
R. McSeveney, “Effects of Preschool Television
Watching on First-Grade Children,” Journal of
Communication, Summer 1979, pp. 164-170.

. Singer, Jerome L. & Singer, Dorothy G., “Can TV
Stimulate Imaginative Play?” Journal of Communi-
cation, Summer 1976, pp. 74-80.

. Halpern, Werner L., “Turned-on Toddlers,” Journal
of Communication, Autumn 1975, pp. 66-70.

9. Graham, Ellen, “Going Tubeless: Some Families

Flourish Without TV,” The Wall Street Journal,
February 10, 1994.
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Tough
Questions
People
Throw
Your Way

(Here is one we can throw at our opposition!)
Who is Guarding
the San Bernardino Strait?

Let me tell you of the Battle of Leyte Gulf.

Though largely forgotten it was the greatest naval battle
in U.S. history. It started as a high stakes gamble by the
Japanese, one that almost succeeded, due to the tempo-
rary diversions of two of the US Navy’s best fighting
admirals. A military disaster of great magnitude was
prevented only by the heroism of a handful of U.S.
skippers who saw the sudden danger and knew what
had to be done, even though it meant confronting and
being totally outnumbered and outgunned by the might
of the Japanese navy. They sailed into the fray with lit-
tle hope of surviving because they knew the price of
inaction or retreat was far greater than losing their own
lives and their ships.

In October 1944, General Douglas MacArthur began to
fulfill his promise of “I shall return,” to the people of
Philippines. The campaign to liberate the Philippines
opened with the successful invasion of the island of
Leyte by the U.S. Army and Marine Corps.

The Japanese then sent a small fleet to the north near
Luzon, luring Admiral “Bull” Halsey’s main task force
away from his responsibility of guarding the northern
entrance to Leyte Gulf, a passage called the San Bernar-
dino Strait. Admiral Thomas Kinkaid was responsible
for protecting the Americans who had landed on Leyte
Islanf by guarding Suriago Strait, the southern entrance
to Leyte Gulf. Each thought the other was guarding the
vital northern entrance to Leyte Gulf and the vulnerable
landing beaches. This confusion led to Kinkaid’s fa-
mous message to Halsey, “Who is guarding the San
Bernardino Strait?”

On the morning of October 25, 1944, the main Japanese
fleet under Admiral Kurita suddenly emerged in Leyte
Gulf from the San Bernardino Strait and found no sig-
nificant American opposition covering the exposed
landing beaches. Thousands of American soldiers and
marines, along with unarmed transport and supply ves-
sels, now lay unguarded. The only thing between the
Japanese and the landing area was a surprised and con-
siderably weaker screen of American destroyers, de-
stroyer escorts, and small carriers, now suddenly facing
the superior might of a Japanese fleet of battleships and
cruisers.
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The Faith
of Us
Fathers

Be Unafraid

of the Unprincipled
by Craig Smith

When Protestant Christians came to this country they
possessed and subdued the land. They worshipped
God, and his Son Jesus Christ as the Saviour of the
world, and acknowledged the Scriptures to be the rule
of their faith and practice. They introduced their relig-
ion into their families, their schools, and their colleges.
They abstained from all ordinary business on the
Lord’s Day, and devoted it to religion. They built
churches, erected school-houses, and taught their chil-
dren to read the Bible and to receive and obey it as the
word of God. They formed themselves as Christians
into municipal and state organizations. They acknowl-
edged God in their legislative assemblies. They pre-
scribed oaths to be taken in His name. They closed
their courts, their places of business, their legislatures,
and all places under the public control, on the Lord’s
Day. They declared Christianity to be part of the com-
mon law of the land.

In the process of time thousands have come among us
who are not Christians. Some are Jews, some infidels,
and some atheists. All are welcomed; all are admitted
to equal rights and privileges. All are allowed to ac-
quire property, and to vote in every election, made eli-
gible to all offices, and invested with equal influences
in all public affairs. All are allowed to worship as they
please, or not to worship at all, if they see fit. No man
is molested for his religion or for his want of religion.
No man is required to profess any form of faith, or to
join any religious association. More than this cannot
reasonably be demanded.

More, however, is demanded. The infidel demands that
the Government should be conducted on the principles
that Christianity is false. The atheist demands that it
should be conducted on the assumption that there is no
God. The sufficient answer to all this is that it cannot
possibly he done. The demands of those who require
that religion, and especially Christianity, should be
ignored in our national, state, and municipal laws, are
not only unreasonable but they are in the highest de-
gree unjust and tyrannical.

— Charles Hodge, in Systematic Theology (1871-
1873), vol. 3, pp. 345-346.

Gentlemen, although Mr Hodge wrote this 130 years
ago about the USA, he makes valid points applicable
to NZ. But if he had written this last week, then |
would say he understated the case by quite a margin.

We are being flooded by all manner of pagan, wick-
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edly evil, anti-Christian influences. This is not simply
reflected in the numbers of immigrants from nonChris-
tian lands. The Muslim, Hindu, Buddhist, Taoist,
Shinto, animist, communist, secularist adherents who
come to stay here occasionally offer the Christian an
ally in regards to traditional family values and a desire
for advancement through hard work and thrift. Occa-
sionally. However, we must not be surprised if we
should find that a Muslim’s two sisters are actually his
second and third wives; that the Hindu uses this coun-
try’s virtual abortion on demand industry to eliminate
unborn — and unwanted — daughters; that the Bud-
dhists’ disregard for the physical realm contributes to
the rise in prostitution and infanticide; and that the ulti-
macy of pragmatism over unchanging spiritual values
in them all sees the graft and corruption endemic to the
non-Western world becoming common place here as
well. Sadly it is the rising tide of native-born apostates
who are leading these trends.

The real issue we Christian men need to address, as
emphasised by Mr Hodge, is not the bad influences
around, but the way in which nonChristians want to
institutionalise their freedom to publicly express non-
Christian thought and morality, and in fact to see both
legal and social sanctions favouring such things, while
at the same time inhibiting the Christian’s freedom to
express Christian thought and morality in the public
arena.

Isn’t it odd how Christian standards of morality, right
and wrong, are turned around 180 degrees, stood on
their heads by legislation, yet Chrisitans have been
convinced we cannot and should not ram our morality
down other people’s throats? Those who will not work
are guaranteed food, clothing and shelter, whereas the
Bible says to let them not eat. If the thief is deemed too
poor to ever pay back what he stole, he is not required
by the judge to make restitution, but instead has access
to legal aid, community services card, unemployment
benefits, sickness benefits or complete care in prison,
meaning the victim ultimately pays for his robber’s
upkeep. Those guilty of capital crimes are not executed
but given by the state 24-hour-a-day care and protec-
tion, access to recreation, crafts and education as well
as retaining the right to vote. Rather than keeping the
marriage bed undefiled, sexual activity of all kinds is
viewed as a form of recreation, subsidised by one-stop-
shops which give advice, medical checks and condoms
for free. Perversions such as homosexuality are raised
to a state of honour equalling marriage. Things that are
wrong, such as murdering unborn babies, are consid-
ered right and compassionate. Things that are right,
such as a teacher of history pointing to the redemption
in Jesus Christ as the pinnacle and whole point of his-
tory, are illegal. And the parent spanking his own child
for disobedience, is now seen as wrong and may soon
have legal moves made against him.

Look here, this is plain old heathen immorality being
rammed down our throats; that is, someone else’s non-
Christian morality being forced upon us. Why is it OK
for the enemy to do this but not for us? Why do we put
up with it? It is worse when you think that the state
takes money from Christians (via taxation) and uses it
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to abort babies and subsidise immorality and irrespon-
sibility. It is just as bad when you realise that we Chris-
tians are forced to pay for a totally nonChristian, secu-
lar schooling system and teacher training system and in
addition are forced to send our children to these places
for at least 10 years to be trained up in nonChristian
thought, which according to Matthew 12:30, Romans
6:16-23, Colossians 2:8 and others is nothing more
than anti-Christian thought. That is, Christians are not
only forced to send their children, for whom Christ
died, to the enemy to be trained up as atheists, but
Christians are also forced to pay for this indoctrination
of their own children against them! Why do we still
render to Caesar the things that are God’s?

Well, praise God, He is helping us home educators to
see this more clearly all the time. We are only lacking
in confidence, for we listen too much to what the en-
emy tells us about ourselves, our Saviour and our Faith.
They say that mere parents relying on God cannot train
up children as Bible believing Christians and still ex-
pect them to survive in the 21 century. Listen, men:
when the Rabshakeh told the officials of King Heze-
kiah in the hearing of those on Jerusalem’s wall that
Sennacherib king of Assyria was going to wipe them
out (Isaiah 36); when Sanballat, Tobiah and Geshem
were giving Nehemiah a hard time about rebuilding
Jerusalem’s wall, saying it couldn’t be done (Nehemiah
4-6); when Peter and the other apostles were told by
the high priest not to preach in the Name of Jesus (Acts
5:27-32), listen: those uncircumcised heathen and those
self-righteous church council jokers (with the possible
exception of Gamaliel) were simply not quali-

terms. By narrow minded they mean Christians don’t
embrace the full variety and diversity of thought and
lifestyle out there in the modern pluralist society. That
is to say, we don’t like to tolerate the intolerable. And
so it is: the state agents and others can use legal force
and social pressure to force Christians to accept forni-
cation, adultery, divorce for no reason, prostitution,
homosexuality, unwed parents of multiple children by
multiple “partners”, non-traditional definitions of
“family”, etc., as legitimate activities/lifestyles. (The
only reason child prostitution and bestiality are not in
this acceptable category is because their respective lob-
bies aren’t yet big enough.) Any of these options can
be freely taught as legitimate alternatives in state
schools (and remember, we Christians are paying for
this garbage through our taxes), but one must be ex-
tremely careful in presenting Christian Biblical moral-
ity, for such instruction in state primary schools is
against the law! (See Education Act, Section 77).

The bad guys around us are a bit late to be trying to
wipe out Christianity.....about 2000 years too late! Sa-
tan did his best then; Pilate also tried to wash his hands
of Jesus; but who’d want to be where those guys are
today? The Scriptures say repeatedly that every knee
shall bow to Him (including our Prime Minister, every
member of Cabinet and on down), and every tongue
will confess that Jesus Christ is Lord. There is no need
for embarrassment, or even timidity, when you’re on
the winning team. Let’s go to it! Let us live it and
teach it to our children.

fied to comment. What did they know about the
faithfulness and omnipotence of God? Zippo.
Accordingly, God’s people didn’t listen to
God’s enemies, but instead paid attention to
their Lord.

As basic as this is, we easily lose sight of it. We
are creatures of this world and are often afraid
of the consequences of standing up for Christ
and ordering our lives according to His Word.
It’s tough these days, eh? | mean, we may even
have people call us names like “fanatic” or
“extremist” or even “narrow minded”. And yet
it is the secularist and the materialist of today
whose minds only acknowledge the narrow
physical aspect of life, ignoring the much wider
range of understanding and variation a spiritual
view of any situation imparts. In addition, these
mockers of Christians are also generally only
ever interested in the here and now, having no
time for the hereafter.

The fact is, of course, Christians are far less
narrow minded than the secularist, since we see
both the spiritual and the physical sides of life;
and the Christians are nowhere near as short-
sighted as the secularist, for we see way beyond
the here and now, out into God’s eternity. We
are accused of being “old fashioned” and not
“up with the times”, when in fact we have the
far more superior perspective of eternity. Why
let their uninformed comments intimidate us?

Mainly because we also let them define the
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One could list such beneficial activities for pages. TV,
however, would not appear on this list as a useful activ-
ity for young children. The difference is that the non-
TV activities exploit the most valuable opportunities
home educators and parents of young infants have: that
of parent-child interaction and of allowing the child to
explore his own environment under safe supervision.
Playing with toys stimulates brain development. Re-
peated experiences, whether alone or with a parent, help
“wire” the child’s brain. Advocates in this area believe
TV should not be a part of a child’s environment until
age five.’

Thinking Skills & Imagination

A crucial element within the skill of thinking is moving
from the known to the unknown; that is, working out
how to use in new situations knowledge and under-
standing gained in the past. Real life situations, of
which home education is fully composed, requires this
constantly. TV does not. In The Development of Chil-
dren, Michael and Sheila Cole report on the work of G.
Solomon who found that children who have been raised
to do their learning from TV have lower than normal
expectations about the amount of mental effort required
to learn from written texts. That is, they reckon it
should be just as effortless to read books or listen to a
teacher’s lesson as it is to absorb stuff from the TV, and
they are frustrated when they find it is not so. These
children also tend to read less and perform relatively
poorly in school. Indeed, research shows a direct rela-
tionship in preschoolers between amount of TV view-
ing and academics and social skills: The more pre-
schoolers watch TV, the less well they do academically

and the less well-socialised they are in the first grade. ®

Jerome & Dorothy Singer conducted field studies on
children to see if TV can stimulate imaginative play.
They subjected four groups of children to different
types of classroom situations; two incorporated TV into
the sessions, one was a control with no TV, and the last
had no TV but an adult present to stimulate imaginative
play. The greatest increase in imaginative play occurred
within the last group.’

A child must learn to move the eyes back and forth
across the page, while holding the head still, in order to
read. While watching television, the eyes are fixed on
the screen as well as the head being in a fixed position.
Many children watch TV for four or more hours a day,
learning that information automatically comes into their
senses as long as the eyes and ears are all in a fixed po-
sition, focussed straight ahead. Otherwise you might
miss something. The half-brother of our adopted sons
has exactly this problem. From day one this now 12-
year-old was plonked in front of a TV as a form of baby
sitter. Today, take him for a ride in a car, and he cannot
see the animals in the paddocks on either side of the
road, for your eyes have to shift laterally to see them.
Take him to the zoo, and he cannot see the monkeys in
the trees just above his line of sight. When he reads, he
laboriously moves his whole head from left to right,
rather than his eyes alone.

Overstimulation
Werner Halpern writes about the potential over-
stimulation of young children that may result from
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So be encouraged in YOUR work also. The Lord is
using you mightily in many lives.
Wendy Capill
Moriac, VIC
Australia

Voice of Sanity
Thank you both for putting together the most encour-
aging, informative magazine. | am so blessed and en-
couraged to keep up our stand for Godliness in the
home, in every aspect of our lives. The written word is
powerful indeed and I’ve used so many of the articles
to encourage others, home educators and non-home
educators. Thank you both for your ministry — please
be encouraged in Jesus’ Name — you are making a dif-
ference — a voice of sanity, Godliness and hope.
Nicola Gray
Renwick

Enormous Interest
I’ve just read the latest TEACH Bulletin with enormous
interest.

Thank you for all the time & research that you put into
this publication. Reading it this morning helped me re-
focus (yet again) which was extremely helpful at the
end of a very busy term. | am absolutely reassured that
our decision to home educate Sam & Matt is unques-
tionably the best we’ve ever taken, and it has also
helped me begin to formulate a fresh learning strategy
for the rest of this year.

Craig & Barbara, | trust you have a strong sense this
morning of how valued you both are, and that your
contribution to informing & supporting NZ home edu-
cators makes a tremendous difference to that commu-
nity. Interesting, isn’t it, that your publications always
seem to arrive just when | am in need of a re-charge!
Loran Reid
Auckland

Not Worth the Paper
Being a university lecturer myself (PhD, in my fifth
year) and having gone through two university systems
(one in New Zealand and one in another country),
bluntly, I personally think that the state curricula are
not worth the paper on which they are written, al-
though it is useful to have them if only to see what they
are doing in schools. The best of them are maths and
science because there is an established body of facts
about which there are no controversies. Even still, sci-
ence is very much “a jack of all trades and expert in
none”; they touch on a lot of things but never get to do
anything in any depth, and the depth is where the real
learning about the scientific process occurs. My experi-
ences suggest that the most important attributes stu-
dents can have are the following: good preparation in
English and mathematics; the ability to argue logically;
an understanding and exposure to “the scientifc
method”; be knowledgeable concerning world history
and geography. Of these, the first two are the most im-
portant.

Professor “G”

New Zealand

Parenting
Paradigms

Parents, not TV, Must Be the
First and Most Important
Influence in Their Child’s

Developing Brain
by Craig Smith*

Both parent-child interaction and the child’s own ex-
periences during the formative years profoundly affect
two foundationally important aspects of the child’s fu-
ture prospects: the development of the child’s brain
and the degree to which that child will function to his
potential. Most parents seem to know this on an in-
stinctive level, and automatically talk to their infants in
motherese, a higher-pitched voice than normal®. They
do this all day, even though the infant only gurgles and
coos in response. All peoples world-wide talk to in-
fants in this higher-pitched voice, and indeed it is rec-
ognized that infants’ brains are pre-wired to take in and
de-code sounds until they learn the language — or lan-
guages — being spoken. Much of the research reporting
these findings has been contained in scientific journals
that parents would not customarily read. But in 1996
and 1997, Newsweek® magazine and then Time* maga-
zine brought the findings of pediatric neurology to the
popular level.

It must be noted that in 12 pages of coverage in the
Time and Newsweek articles, television was never men-
tioned as benefiting early childhood development.
Rather, the waking hours babies spend in front of a TV
robs them of the time for parent-child interaction and
their own play time. These two activities are crucial to
the development of intelligence and imagination. The
development time lost to a TV allowed to dominate a
family’s time from birth through age five cannot be
made up in later years. It is crucial for parents to un-
derstand this. Certain aspects of brain development
only occur during certain ages, and a child who to
some degree misses out on the appropriate stimuli dur-
ing that period may be somewhat disadvantaged from
then on.

Exploit the One-on-One Opportunities

Switch off the tube; scoop baby up for cuddles, smiles,
talk and play. Sing to baby, put on classical music
tapes and CDs. Play peek-a-boo, number games, hide
and seek. Take baby for a tour around the back yard
introducing him to everything there: the colours, the
smells, the textures and contours; have baby reach out
and touch leaves, spider webs, branches, bricks, boards
and puddles. Infants love to be held and carried and
talked to. They listen. Make this a nightly habit and
your child will forever listen to you.
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Letters

Keep Telling Us This!

Thank you so much for writing this

(below). I know others will appreciate

this article. | love the way you wrote it in the form of
priorities for your homeschool. That is so important,
there are so many choices out there that we need to
choose the most important things first and not get
bogged down in trying to do it all.

You wrote: “Your home education programme, almost
regardless of what it is, has vast advantages over even
the most gifted of teachers in a classroom simply be-
cause it is you, their mum, doing one-on-one for as long
as you like, any way you like, any where you like, 7
days a week, 365 days a year. With such a conviction
you will be spilling over with the kind of confidence
that stirs up not only your own children but nearly eve-
ryone else you engage in conversation to want to know
more! You are a picture of excitement, enthusiasm,
conviction and confidence.”

Amen sister !l Keep telling us this!!! There is nothing
that robs the joy faster than fear of not doing it all,
worry/guilt over not doing it all and anger (frustration)
that we are not doing it all. We need to enjoy our chil-
dren. | want them to remember that we had fun learning
together, that Mum and Dad liked homeschooling and
would not want to send them to school because | would
miss them too much! | need to keep working on this!

Thank you for the encouragement.
Tarnya Burge
Manurewa

A Bastion
Keystone is a great magazine and somewhat of a bas-
tion in this age of sliding values!
Merle Duxfield
Pongaroa

Always Take Heart

| just wanted to say how much | appreciate your regu-
lar Keystones and Teach Bulletins. They are always a
highlight! | appreciate your sourcing of stimulating and
encouraging articles from all sorts of places. Some-
times the encouragement and affirmation is so very
timely, especially after a patch of doubt or inadequacy!

Thank you for the time and effort you both put into
your ministry to home-educators: we value your dili-
gence, dedication, well-balanced approach, sense of
humour, and desire to serve the Lord’s people. We
pray that the Lord will richly bless you and your fam-
ily, and that you will be given the necessary strength
and inspiration for each day.

At times it is easy to feel unprepared and inade-
quate for the task of teaching and shepherding little
ones. But I always take heart when | read your articles
on the benefits of reading, including reading aloud, the
benefits of reduced TV and computer games etcetera,
etcetera......You have a ministry of encouragement to
us all!
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need these items anymore. Of course you
are using the “wait time” to train them to worship.

*No going to the toilet unless there is a medical need.

*Help children and toddlers prepare for worship during
the silent confession as well - young children can
be quietly guided in this

*Qlder children can take notes.

*Younger children can draw picture portraits of the
sermon, bur watch that it does not turn into
doodling.

*Give young readers a list of key words for them to tick
each time they hear the words spoken during the
sermon.

*Parents work at the follow-through of training the
child to worship: -- We use our daily devotional
time around the table to train the children how to
behave as they should in Church. One will have the
toddler on his/her knee and whisper, “We are
praying now,” and we expect the toddler to pray as
well. Use the same forms of discipline around the
table as in Church. When the child’s behaviour is
unacceptable, it is taken out of the dining room or
church, dealt with, and brought straight back into
church. Otherwise the child may see misbehaviour
as a passport out of worship services, exerting his
little will on you.

*Encourage children to sing or hum during singing no
matter how young, just as at devotions at home.
Make sure you are singing with gusto, according to
the mood of the hymn.

*Trace a finger along the words of the hymn while
singing - we also point out words the child already
knows, and he will sing them while humming the
rest.

*Sing church favourites at home so the children learn
more quickly and can join in the congregational
singing earlier.

*Have children stand up and sit down with the rest of
congregation.

*Trace a finger along Bible passages as it is being read.
*Train the children to make the preacher’s prayers their
silent prayers. Train them to pray themselves.
*Help the children listen to the sermon. Encourage
them to listen by directing their attention to
specific things: nudge and point; whisper, “Did you
hear that?”, “Remember reading about that last
week?” If children have questions during the
service, write them down to answer afterwards if

they require a long answer.

*Help the children see how the preacher’s point is
relevant to them.

*During training time sit near the back or near doors so
a quick exit to discipline or whatever is easy.

*Qlder children can write down their own questions to
be answered after Church

After Worship

*Children should stay near parents not running and
bumping into older folks.

*Parents’ talk should always be edifying.

*No complaining about the service or other people.

*Practice hospitality by inviting others to lunch.

At Home After Worship
*Watch the talk in the car on the way home from
worship - no complaining about the service,

minister or people there, but let our talk be of how
wonderful it was to be able to worship the Lord
with His people.

*Go over the sermon with family and guests at lunch -
review the highlights.

*Ask questions. If we expect our children to answer
questions on the sermon afterwards, we’ll be
surprised at how much they remember and how
they begin to enjoy listening to the sermon.

*Visit those prayed about during the service and
continue to pray for them as a family. Children will
often remember better than we do those who need
prayer.

*Do sermon post-mortems. Dr D.M. Lloyd-Jones says
in his book Life in the Spirit in Marriage, Home
and Work, “What are parents to do? They are to
supplement the teaching of the church, and they are
to apply the teaching of the church. So little can be
done in a sermon. It has to be applied, to be
explained, to be extended, to be supplemented.
That is where the parents play their part.”

They Don’t Understand the Sermon

JC Ryle in The Duties of Parents says, “What | like to
see is a whole family sitting together, old and young,
side by side, — men, women, and children, serving
God according to their households.” There’s that idea
again of corporate worship being a service rendered to
God, rather than something we attend to get something
out of. He answers the objection often raised that little
ones cannot understand the sermon by showing how
neither Samuel nor the Apostles seemed to understand,
yet they did their duty (I Samuel 3:7, John 12:15).

Do we go to church or do we go to worship? As Castle-
man says, “God must be real in our experience of faith.
He must be known and encountered. We cannot be
satisfied with worship that simply fulfills social and
religious obligations.” It is clear also that we will not be
satisfied with worship that simply fulfills social and
religious obligations.....our children will not stick
around if that’s all it is.

There are already countless activities specifically for
children. But corporate worship is unique. This is where
children belong: within the family of God, as one body,
worshipping Him. Like home education, there are many
wanting to break it up, who insist on special pro-
grammes just for children. But remember, worship is to
serve God, not to serve children, although of course
children’s best interests are served as they perform with
you this service of worship.

Christian parents, brothers and sisters in Christ, there is
no greater calling in our lives as Christians than to raise
up the next generation of faithful servants of the Lord
Jesus Christ. Surely within that calling, the most noble,
the most necessary, the most foundational task is to en-
sure our children have been thoroughly trained to prop-
erly, earnestly, honestly, from the heart and soul and
mind and strength, offer their reasonable service, their
spiritual worhip to God the Father Almighty in the
name of His only begotten Son, our Lord and Saviour
Jesus Christ through the indwelling power of the Holy
Spirit. Amen!
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Disabilities

He’s So Busy Learning We
Forgot To Do School! (Part 1)

An article for parents of curriculum disabled children
by Tom and Sherry Bushnell

Our second son has such an engaging smile that most
folks can’t help smiling back. He is a no-nonsense fel-
low that prefers how-to books instead of make believe
stories.

The fall he turned seven, as a newer homeschooling
mom, 1’d done such a good job pumping him up about
learning how to read, that every week since August
he’d been asking, “Is it time for school yet????” The
day finally arrived one sunny September day. We sat
down to read and had a wonderful day of reading about
letters, making the alphabet sounds, counting and lis-
tening.

Long about dinner time my usually sunny son’s coun-
tenance was cloudy and concerned. In fact, all evening
he looked, well, disappointed. As we tucked him into
bed he looked up imploringly saying, “I thought you
said | was going to learn to read today?” Sigh. As a
homeschooling mom | got an “A” for building up an
exciting base for his reading career. | got an “F” for
helping him understand reality. We talked for a while,
and by the time he was nodding off, his sweet smile
was back again.

We’d purposely delayed formal learning until age

At |aSt! A completely Christian music curriculum
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seven because we felt, as Raymond and Dorothy
Moore feel, it is “better late than early.” But little did
we know how long it really would take our son to read.

A great proponent of phonics, Mommy was armed to
the teeth with phonics games, an inexpensive but ex-
cellent program, phonics books and videos (teaching
almost anyone to read, they claimed). By the end of our
school year after months of spending ¥ hour each day,
we finally mastered the letters.

Over the next summer we decided it was the fault of
the phonics program and acquired a new phonics pro-
gram (Hooked On Phonics). On the first day of school
that year, our son listened to the program for 10 min-
utes, and | knew it wasn’t going to work for him. The
voice on the tape grated him, and he was totally closed
to learning to read if she was going to teach him.

Not giving up, we purchased another phonics program.
By the end of the next year, we had mastered the let-
ters, sounds and even a few small words!

By the time he was 10, we had gone through more
phonics programs than we want to remember. He was
reading only short vowel words. Handwriting and
spelling were torture.

When Josh was 10, we used Samuel Blumenfeld’s Al-
pha Phonics. We felt we were finally making some
progress. He was getting older and found most phonics
programs babyish. This one he liked. That same year
he found a book that went along with his interest in log
homes. It was an expensive book and we couldn’t see
buying it, especially since he really wasn’t reading yet.
He promised he would learn to read if only we would
buy it for him. We compromised. If he could read half
the book, borrowed from the library, we’d buy the
book for him. He earnestly kept at that book, learning
to sight read. All day, all evening, anyone that could
read was his target. “And what does this word say???”
This word now? And what does this word say? In six
weeks he was reading at a sixth grade level and com-
prehending everything.

We were blown away. All those phonics programs, all
those hours of patient instruction. What happened?
Once again, mommy got an “A” for enthusiasm, but an
“F” for observation. We were busy conquering a read-
ing program and not learning to read.

Ah yes, a little more about Josh. He is good in math;
that is solving problems in his head. Worksheets were
(and still are) pure torture. Does he spell? Enough to
get by. He uses the spell checker when he has to write
a letter. His hard time with academics is just a very
small part of Josh. We saw that in order to complete
Josh’s preparation for service for the Lord, something
was going to have to change. Working with his hands
is his gift, not academics.

This article is all about learning. No, it’s not about
molding a child into a scholastic wonder or “how to
succeed in a curriculum.” It’s about shaping a unique
learner for a life of loving to learn. 1t’s not about fitting
a square peg into a round hole, it’s about finding the

right spot to fit comfortably.

When Josh was 10 and Jake was 12, we put the desks
away. For good. We used the kitchen table. We made
academics a small part of our day as a family, not the
major focus. We spent one hour a day doing school
after breakfast, Bible and chores.

Our whole concept about meeting educational goals
changed when we sat down organizing long term goals
for our older sons. Education means different things to
different people. For Josh it means teaching him to
teach himself. It means fostering in his heart a love for
learning and preparing him in a trade (or a variety of
trades), so he can support his family if God blesses him
S0.

We decided to take a new approach with Josh in par-
ticular, but we jumped in with both older boys. We
wanted our experiment to be as real-to-life as possible.

This is what we did. Being self-employed, we saw the
benefits of teaching our sons to run their own business.
For each one, we created a checking account (complete
with checks) on the computer. We ordered all the
forms (for real) from the state for starting a small busi-
ness. Each of our sons thoughtfully created a name for
his business. Josh’s was Lincoln Log Homes and
Jake’s was Bushnell’s Welding Company. They made
business cards, ads and we studied the whole realm of
advertising, including how to sell your product. This
took us months and we delved deeply, reading books
and manuals. Some of the subjects we covered were:
starting your own business, designing ads and business
art, how to treat customers, sales, business ethics,
banking and loans vs. paying cash, budgeting, and the
intricacies of how accounting works plus a whole lot
more. This covered pretty much the first year. These
businesses became VERY real to Jake and Josh. We
discussed these subjects impromptu and at great length
sometimes into the evening.

Josh’s purpose for education and learning had great
meaning for him. He had tremendous personal motiva-
tion for remembering these important facts about own-
ing his own log home business.

By next fall, Josh (11) had built a miniature log home
from straight tree branches, peeling each “log” care-
fully and fitting them together, learning the basics of
the different notches and styles of how to build log
homes. He ate, played and dreamt building with logs.
His far away looks no longer meant, “l wish I was a
million miles away,” it meant, “I am building with logs
in my brain, rehearsing how | am going to do this
later.”

Later came much earlier than Mom had anticipated.
Soon Daddy taught Josh how to use a chainsaw. It was
love at first sight. After several cords of firewood, cut
up with record speed, as now there were 3 chainsaws
going that fall, we started talking about finding some
real logs to practice carving notches.

By God’s providence, Daddy came in contact with
some good-sized pole ends left over at a pole yard. A
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ence and holy fear during worship. Then our children
can learn from our example. We do not want to be self-
consciously wondering what others are thinking of the
children’s behaviour nor full of resentment and frustra-
tion at having to control these unruly children when,
before they were born, we could look forward to an
hour of peace and quiet in the pew. Such activities of
the mind are called “stinking thinking”, and are not a
pleasant odour to bring before the altar of God. We can-
not expect our children to worship, we cannot train
them to do so, if we are having difficulty worshipping
ourselves. Work at it!

Too many adults are simply being quiet in church, just
as they were taught, but tragically remaining unmoved
by the holy presence of God....and passing that on to
their children. Training children to worship while there
in the pew can help parents pay more attention to the
worship service as well. Pastors of even the quietest
congregations love it when to the rhetorical questions of
Isaiah 6:8, “Whom shall | send? And who will go for
us?”, a wee five year old will answer, “I’ll go if mum
will let me!” The little one was paying attention as well
keen to be involved. Active listening may include a ju-
diciously placed and clearly audible, “Amen!” in re-
sponse to a point made by the preacher, as well as the
usual positive body language and facial expressions.

Work at Our Worship
Though “worship” in the dictionary follows *“worn-

out”, “worry” and “worse”, let not your Sunday morn-

ing follow a similar sequence. The noticeable drop-out
rate of older children is clear evidence that we need to
do more than just get them to the church on time. Let us
follow the fourth commandment: “Six days you shall
labour and do all your work, but the seventh is a Sab-
bath to the Lord your God.”

During the week
*Talk about preparations for worship

*Memorise and review scripture relating to the sermon

*Memorise the creeds, 10 commandments, prayers, etc.

*Teach children world geography and current events so
they’ll recognise those items during the congrega-
tional prayers.

*Use family devotions as a time of training for worship
(more on this later)

*Teach youth the meanings behind Psalms and hymns

*Plan big parties for Friday nights rather than for Satur-
day nights.

Saturday
*Clean our homes

*Cook for Sunday

*Prepare clothes for Sunday (1 Samuel 16:7)

*Dress for worshipping God, not impressing others

*Wear comfortable clothes that will not be a distraction

*Wear modest clothes that will not be a distraction

*Prepare the tithes and offerings of yourself and your
children. Train the children to be cheerful givers of
their own money -- 10% of $1.00 earned is

important to God

*Prepare attitudes for Sunday - build a joyous
expectation for worship

G e n eV a B O O kS *Have an early night

Since 1993

BIBLES
BIBLE STUDY BOOKS
CHRISTIAN FICTION
DEVOTIONAL
REFERENCE BOOKS

We Stock:
Henty books,
Ruth Beechick titles,
Christian Liberty Press Curriculum,

Sunday morning
*Don’t sleep in, causing Sunday morning to
be rushed

CHRISTIAN LIVING *Have Psalms and hymns playing in the back-

ground

EDUCATIONAL *pavea good breakfast so children are not
BIOGRAPHIES

CHILDRENS BOOKS | *Make something special for breakfast

hungry during Church

*Restrict liquid so children won’t need to visit
the toilet during service

*Allow plenty of time to arrive and settle in at
Church unrushed

*Ensure conversation in the car leads into the
worship of God

Continuing Education Press (ltalic Handwriting) | *Before going into worship take children to

Titles from other Publishers Include:
Bob Jones (Journey Books)
Rod & Staff (Reading Books)

Canon Press (Classical Education / Logic & Latin)

Inheritance Publications
Mott Media

Presbyterian and Reformed
Triangle Press

Banner of Truth

199B Richardsons Line, R.D. 8, Palmerston North
Phone (06) 357-8826  Fax (06) 357-8827
Email: geneva.books@octaholdings.co.nz

the toilet

During Worship Service

*Family sit together

*Qlder women and older childless couples
can help younger families in training by
temporarily having certain children sit with
them

*Children sitting with other children doesn’t
help with training but only winds them all
up.

*Aim to have no toys or colour-ins to keep
them quiet and occupied. Try starting by
making them wait for 10 minutes with no
toys or colouring-in, then each Sunday
extend the wait time longer until they don’t
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as we prepared for her birth. The leader there made a
comment that has influenced us ever since. She said,
“Your children will grow up in spite of you.” We
looked at each other and decided right there and then
that we did not want our children growing up in spite of
us. The comment reflected a nonChristian worldview
wherein you just sort of take what comes and hope for
the best. No, we would be involved a great deal in the
training of our children. We would claim God’s prom-
ise in Proverbs 22:6.

As this promise indicates, we need to be training up our

parents, sixty minutes in a pew with a squirmy toddler
or a sulky teen can seem like forever! Worship can be
the farthest thing from our minds when children are
distracting.”

Wasn’t it Loyola of the Jesuits who said, “Give me the
child until he is seven and I'll give you the man”?
James Dobson in Dr Dobson Answers Your Questions
also says that these first seven years are “prime time”
for accomplishing the most important aspects of child
training. We Christians must be doing something wrong
in our training to worship, for we know exactly what

children in every area of

Robbie Castleman means

their lives. Training them Children |earn to Worship when she mentions squirmy

implies discipline and meth-

toddlers and sulky teens.

odology, goals and objective by WO rshiping — th r()ugh And haven’t most of us seen

standards. This needs to take

the heartache of teens who

place in every area, not just partiCipation , praCtice just plain refuse to come to

in some and hoping they’ll
“turn out” (a baking term

and patience.

church anymore? Sunday
morning with children in the

used in kitchens) ok in the
other areas. And among all the areas of training, what
greater one exists than training children in the worship
of God? It is an activity with everlasting consequences.
It is to be our all consuming vocation in this life as well
as in the life to come. Psalm 111:10 tells us, “His praise
endures forever.” Revelation 4:8-11 indicates that in
heaven they do not cease to sing, praise and worship
God, for ever and ever, Amen!

God Values the Praise of Children

We know this from passages like Matthew 19:13-15 or
Mark 10:13-16, but we often have quite a sanitised and
idealistic picture of Jesus blessing the little children, all
standing orderly before Him, each in his or her own
national costume....why the disciples would object to
this is somewhat problematic, but we like the scenario
nevertheless. Karl A. Hubenthal in Children & Worship
says that this scene was possibly far from tranquil.
These women and children may have walked a long
way. The children were probably hungry, thirsty, tired,
needing a change, one or two infants even screaming
their lungs out. Yes, this raises implications for an or-
derly and reverent church service, which is why older
folks need to be patient with parents as they train their
children to worship. Maybe they could reserve the pews
at the back or near the door especially for such families.
Some churches have a sound-proofed room with speak-
ers and a large window so little ones in training and
their parents can still be part of the worship without un-
duly distracting others.

The Challenge of Worship

Think about it for a moment....exactly how are we
training our children when it comes to worship?
“Ssssshhhhh!!!! Be still!!!!” For many, that about sums
it up. It perfectly describes the training Craig had. And
Barbara hardly went to church. So we two are only just
now starting to understand what it means to train our
children to worship. Robbie Castleman’s book
Parenting in the Pew showed us the vast difference be-
tween “going to church” and “going to worship”. When
children are not trained to worship, “going to church” is
about your only option. Castleman writes, “For many

pew can be the longest hour
of the week, or it can provide the very best preparation
for eternal joy. To ensure it is the latter, we must ac-
tively train our children to worship, not just lessen the
stress of that hour in the pew.

Castleman says, “Worship is not a refueling to get us
through another week. Worship is not a system of
traditions built up over many years of congregational
life until everyone feels comfortable. Worship is not a
time to unwind, relax, tune out or take a mental
vacation. Worship is not an hour of Christian
entertainment. It is not what makes us good people,
faithful Christians or successful parents. Worship is the
surrender of our souls to a God who is jealous for our
attention, time and love. Worship is a challenge. With
children it is a bigger challenge.”

We need to get our thinking right. Is going to worship
primarily for our benefit or God’s? Romans 12:1 says,
“Present your bodies as a living sacrifice, holy and ac-
ceptable to God, which is your spiritual worship” or
“your reasonable service.” Worship is our reasonable
service....that’s why it is called a worship service. But
as living sacrifices, everything we do is to be an act of
worship, our vocation being our calling from God,
whether we eat or whether we drink, we are to do all to
the glory of God (I Corinthians 10:31). Castleman says,
“Worship is the exercise of our souls in blessing God.
In the Pslams we read or sing, ‘Bless the Lord, O my
soul!” However, our chief concern is usually ‘Bless my
soul, O Lord!"” We need to change this kind of think-
ing. Worship is for God’s glory, not our benefit!

It is a true saying that today people worship their work,
work at their play and play at their worship. Christians,
we need to work at our worship. With children we will
need to work harder. It is just like excelling at anything,
says Castleman. “Great baseball players are not made in
the bleachers. Ballet dancing is not learned by remote
control. Children learn to worship by worshiping —
through participation, practice and patience.”

We parents must personally be full of anticipation be-
fore worship and full of joy and celebration and rever-
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dump truck full was delivered to our shop.

These logs were a dream come true for Josh. He
stopped day dreaming and went to work. His textbooks
that fall consisted of his Bible and Monty Birch’s Log
Home Manual. We also acquired B. Alan Mackie’s
books, plus catalogs, videos and manuals that supported
this interest.

Over the spring and summer, Josh built a 10 by 8 log
building from huge logs. (We brought the building with
us to Idaho and have it standing today as Mommy’s
chicken coop!)

Now almost 15, Josh much prefers the building part of
creating with logs and not the business end such as do-
ing taxes and keeping track of his expenses. He’s learn-
ing to save receipts carefully. Each tool is important to
him as he earns it with his own money.

He has diversified in interest somewhat. Over the win-
ter he really got into draft horses and farming with these
huge critters. He does plan to get a team some day.

We have found that for our family, using real life to
meet educational needs, surrounding our children with
learning opportunities and immersing them in a steady
diet of character building and real life application has
worked for us.

We shudder to think what would have become of our
sunny-dispositioned Josh if we had majored on scholas-
tic academics instead of fanning to life his talents. The
public school was definitely not the place for our fam-
ily, but now we can really see why, as the years have
unfolded.

Our experiment in the school of real life has now
formed into our way of life. We do not separate school,
play and work. Even our play has become real, as we
encourage our younger children to practice what they
want to become when they are grown. We do not play
kill, steal or cheat games. Our older boys grew up so
fast. We can clearly see that we have only a few small
years to impart wisdom and good habits. These habits
include getting along with our brothers and sisters,
working together, keeping on when it gets tough, being
a man or woman of God now (not later when we grow
up). What about our special needs children? Jordan is
12 years old and has Down syndrome, Sheela 11, blind
from birth, and Sherlynn 7, with autism and cerebral
palsy, are just as much a part of this lifestyle as the rest
of our crew. In fact they benefit the most from this style
of learning.

Our family philosophy of putting others first (which we
do not always do, unfortunately), along with a “self-
feeding” attitude towards learning instead of “spoon-
feeding” information has been a good combination for
us.

So in light of this, are learning disability labels neces-
sary? We feel that in order to secure government funds
or to go to college they would be.

BUT, if a family chooses to disengage from the system
and feels comfortable coping with learning differences,
labels are not necessary.

We don’t make a big deal about our learning differ-
ences. Sometimes our lack of prowess in the scholastic
level becomes plainly apparent to others.

Sometimes we still find ourselves cringing inside when
discussing the best spelling program, math levels, and
preparing for college. Because we have not conquered
textbooks of information and workbooks by the dozen,
by the world’s standards, perhaps we might be lacking
in meeting the generally high homeschooling standard,
but homeschooling failures we are not. After years of
real struggle, seeing the good attitude in our son to-
ward learning, and watching him enjoy the happy feel-
ing of success that being proficient in a skill brings,
assures us that the path the Lord has led on is right for
us.

The word unschooling seems to bring such negative
connotations, even evoking strange reactions from
some homeschoolers. Those who have fought for
homeschooling rights in the early 70s and 80s have
carved a high standard for homeschooling, patterning it
after education in general.

From our observation through NATHHAN, the idea of
academic excellence can leave parents further frus-
trated after they pull out of the system. Are the same
acacdemics at home the answer? Perhaps a totally new
approach toward education is necessary.

What do we say to eager proponents of high standards
in home education?

Nothing. Most of them cannot comprehend why we
would not try harder. “He just needs to work more!”
“You’re not giving him the right motivation.”
“Without X standard in education, he will be a social
and educational misfit.” “A new approach will work.”
“Don’t give up, he’ll get it someday.”

These and many more are common statements heard
by “homeschooling failures” like us. Happily, the Bi-
ble does not give a standard for education, except in
character development.

The Lord gives parents the command not to provoke
their children to anger (Ephesians 6:4). This combined
with our Heavenly Father lovingly creating our chil-
dren individually with different talents and gifts gives
us the responsibility of finding the best way to develop
a loving heart and working knowledge in our children.

We want to share with you hope. If you were your
child and needed a different approach to life to suc-
ceed, would you want your parents to come up with a
plan to help you? Of course. (To be continued.)

(From http://www.nathhan.com/busy.htm, NATional cHal-
lenged Homeschoolers Associated Network, a Christian non-
profit organisation dedicated to providing encouragement to
families homeschooling special needs children in ways that
glorify the Lord Jesus Christ. Used by permission.)
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Home
Education
Research

The Learning Styles
(or Learning Preferences) of

New Zealand Adolescents
by Andrea Honigsfeld and Alan Cooper*

No previous similar research studies have been con-
ducted on the learning styles of New Zealand adoles-
cents. This is a pioneering study, undertaken in two sec-
ondary schools, one an urban city school, the other a
rural small town/country school. Data collection took
place in the 1999-2000 school year. Students were
asked to fill out a 104-item questionnaire, the Learning
Style Inventory (LSI) (Dunn, Dunn, & Price, 1996).
Each LSI was computer scored by Price Systems, In-
corporated, and individual Learning Style Profiles were
computer generated for each student. Valid LSIs with
consistency scores of 70 or above were received from
292 out of 306 students, who comprised the final sam-
ple for this investigation.

Age Differences
Comparisons demonstrated that on average,
13-year-olds from New Zealand
(a) preferred to learn with peers more than either
15- or 17-year-olds,
(b) needed the presence of an authority figure
more than the older groups,
(c) needed more sociological variety than 15-year-
olds,
(d) were less kinesthetic than 17-year-olds,
(e) needed more intake than 17-year-olds,
(f) preferred to learn in the afternoon more than
either 15- or 17-year-olds, and
(g) were more teacher-motivated than 17-year-
olds.
15-year-olds
(a) required more intake and
(b) preferred to learn in the afternoon more than
17-year-olds.
17-year-olds
(@) preferred a more formal design than 13-year-
olds, and in comparison to the two younger
groups, they
(b) were less tactual and
(c) preferred late morning hours.

Learning styles change as the students grow older
(Dunn & Griggs, 1995; Price, 1980). Such changes tend
to be unique to the individual, with some changing
hardly at all and others undergoing rapid and multi-
change. This is a clear sign for teachers, parents and
others to beware of labeling. One of these areas is the
sociological element of working with peers. Therefore,
the change from more to less preference for peer learn-
ing between the 13-year-olds and the 15- and 17-year
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olds in this study is in keeping with the mainstream
of Learning Styles research. The finding that the 13
year olds had more sociological variety than the 15
year olds is also in keeping with this as by 15 the
change process is starting to settle down, and rou-
tines and patterns once again are becoming more
fixed (Dunn & Griggs, 1995; Thies, 1979).

Likewise, the 17-year-olds being less tactual is also
in keeping with the change associated with learning
style and getting older. Dunn and Griggs (2000)
stated that “the older the children become, the more
their auditory and visual modalities develop.”

Gender Differences

It was established that five learning-style elements
significantly differentiated between male and female
students’ learning-style preferences in New Zealand.
On average, male adolescents preferred kinesthetic
experiences; in comparison, females (a) needed a
brighter illumination, (b) preferred warmer tempera-
tures, (c) were more responsible, and (d) enjoyed
learning through a variety of ways more than their
male counterparts did.

Male adolescents’ preference for kinesthetic experi-
ences is in line with international research in Eng-
lish-speaking countries. Generally, adolescent males
are not just physically but also emotionally immature
when compared to adolescent girls. As one result,
there is an insecurity in males, which means that they
are constantly scanning for an identity, part of which
is manifested in physical movement.

Academic Achievement Differences

The students in this study were tested then placed in
one of three groups: Gifted, High or Average
Achievers, Low Achievers.

Comparisons demonstrated that on average, gifted
students in New Zealand were more persistent and
more visual than low achievers, and preferred to
learn alone and with patterns and routines more than
either of the other two groups. Low achievers needed
the presence of an authority figure more than the
gifted and were more auditory than the other two
groups.

Low achievers tend to be more anxious; thus, they
are much more easily distracted. Their stronger pref-
erence for an authority figure might compensate for
this difficulty. They are also most likely to have a
low reading level, possibly beneath the level of the
written materials they are given. Textbooks are used
which are written to deliver the subject content at the
grade level rather than to cater for various levels of
reading ability. With this in mind, low achievers’
preference for more auditory learning could well be a
reaction against texts which they cannot read.

Conclusion

This study clearly shows the changing needs of ado-
lescents and the real need to treat them as individu-
als — to be learner-centred, not teacher- or subject-
centred. A one-size-fits-all model simply will not
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suffice. Not only do the needs change but they vary
within each group, and within each individual as well.
In this respect New Zealand education has much to
learn from this study. It is also important not to be
blinded, important though they may be, by the patterns
that appear. Thus while the age group comparisons
show not only areas of marked commonality within
groups as well as marked differences, this is only the tip
of the iceberg. Beneath the water, each individual has
Learning Styles peculiar to him or her. Sometimes there
may be up to 16 or so of these Learning Styles that are
important to the individual student but other students
may have as few as two Learning Styles that are impor-
tant to them. The uniqueness of each individual is what
is important. Finally, the New Zealand study nestles
easily within other international studies on Learning
Styles. Thus, it is an important contribution to what is
developing as a global solution to the task of teaching
and learning.
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In Line
With
Scripture

Train up a child in the way he
should go, and when he is old he
will not depart from it.

— Proverbs 22:6

Training Our Children to Worship
by Craig & Barbara Smith

This verse is a promise for us to claim. It is not a
“probability”, that our children “might” not depart from
the faith when they get older: it says they “will not de-
part from it.” Neither is it a verse to comfort us because
our children have gone astray, saying that one day they
will come back, as in; “Train up a child in the way he
should go, and when he is old he will come back to it.”

No, if we train up our children in the way they are to go
(the condition God lays on us before He will fulfill His
promise), then God promises that they will not depart
from it, even when the child is old! When we were ex-
pecting Genevieve (22 now), we went to Parent Centre

3 Creative thinking
3 Critical thinking
3 Problem solving

What'’s so special about Thinking Skills?

net.nz. If you agree that learning how to think
(Extracted from: http://www.theschooldaily.com/ eﬁectively is at least as important as

articleView.asp?articlePK=10940 11 February
2002.)

learning information, thenThinking Skills

and ThinkShop resources are worth looking
into. Our full catalogue is available at:

www.thinks.co.nz

Take note that these learning preferences were
measured in children who we may assume were
immersed in institutional school settings for
nine years and more before taking part in this
survey. Consequently they may have little rele-
vance in predicting learning preferences in chil-
dren wholly educated at home.

The study’s conclusions will cause all home
educators to echo with a loud “Amen!”, for
these scholars have discovered what home edu-
cators have been saying for years. It all seems
fairly obvious, really, and no more than com-
mon sense to virtually any observant parent.

or by mail from PO Box 4031, NELSON.
Phone/fax 03 546 6868 shop @thinks.co.nz

A,

ThinkShop

resources for thinking ™
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